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A STUDY TO ASSESS THE PERCEPTIONS OF STATE AND CITY
COORDINATORS REGARDING THE ROLE OF VOCATIONAL
GUIDANCE IN URBAN CAREER EDUCATION

By
Irvine Eldridge Epps, Ed.D.
Texas Southern University, 1979
Professor Angelo C. Gilli, Adviser
This research was a survey of the 50 state and 100 selected
city coordinators of career education.

The study sought to assess

the perceptions of these coordinators regarding the role of vocational guidance in urban career education.
Data were solicited through a two-part questionnaire.

Eighty-

two percent of the state and 65 percent of the city coordinators
returned the mailed questionnaire.

Part One of the questionnaire was

comprised of four demographic inquiries.

It was found that the ma-

jority of the coordinators in both groups were males, held at least
a master's degree, were in the age group 40-44 and had between one and
five years of experience in their present position.

Part Two consisted

of twenty-four items in which the sampled coordinators were asked to
rate the value of each item.
The twenty-four items on the questionnaire were analyzed using
the Chi Square Test of Homogeneity and Contingency Coefficient C.

The
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primary findings of the study indicated that there were statistically
significant differences at the .OS level of significance among four
of the twenty-four statanents.

In the remaining twenty statements,

the coordinators' perceptions were statistically related.

This finding

strongly supports twenty of the twenty-four null hypotheses found in the
study.
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Chapter 1
INTRODUCTION
One of the primary criticisms of the American society regarding education is that it is lacking in making provisions that will
aid many students in becoming productive and satisfied individuals.
Indications of this are concerns expressed by adolescents themselves
in several studies (Rarrmers and Shimberg, 1949; Mooney, 1942).

The

educational enterprise has made progress to be sure, but there are
areas that need strengthening.
among school age youth.

A high dropout rate still exists

For example, a study conducted by the State

Department of Education in Ohio in 1969 revealed that out of every
one hundred students entering first grade only seventy-six graduate
from high school (Transitions from Entrance into Elementary School
into Trained and Untrained Labor Force, 1969).
The student who drops out of school represents only part of
the educational problem.

The other aspect of the problem deals with

the high school or college student who graduates but is not equipped
to find a meaningful and rewarding career.

The Seattle Public School

newsletter, Report to Parents (1970) stated a view that American education has failed to equip students to get and hold the right kind of
jobs.

This is a strong statement but it was in response to the

dilenma viewed by the public school leaders in Seattle at that point
in time.

Such a view can be supported by national statistics on high

school and college dropouts.
1
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In 1970, a national study indicated nearly two and a half
million youth enter society annually without adequate preparation
in tenns of vocation, occupation and/or profession.

This group

includes 850,000 elementary and secondary school dropouts, 750,000
individuals who have completed secondary school but have not sought
post high school education nor been prepared to enter competitively
into the labor market, and 850,000 high school graduates who did
enter some fonn of post .high school fonnal education but failed to
complete either a baccalaureate or an occupation program (USOE, 1972,
#19710-449-190).
In a position paper on higher education, Shofstall (1974)
noted:
Today we have high school graduates who are functionally
illiterate and university graduates without either the prerequisites or the qualifications for living productively or
creatively as professionals in our technological society.
Education at all levels, but especially in the university
seems to lack focus, furthennore, public education has really
become elitest as indicated by the low value placed upon the
work ethic.
Supportive of this critical view of the educational system is the
following statement by Drier (1970) •
• • • One of the critical overriding problems in education
is the lack of relevance of existing curricula for the majority
of the youth. A major factor causing irrelevancy is the failure
to provide systematic experiences to help students make career
decisions that are logical and sensible.
Ziegler (1971) co-director of the Educational Policy Research
Center at Syracuse University reinforces the nature and scope of the
problem.

He states:
Educational planning in this country is nonexistent.
Compared to such countries as Japan, Sweden, and Norway, we
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are far behind. Education can only be studied within the
context of the society it serves. Education "for what" and
"for whom" are the questions that must be asked. The consequences of policy go beyond the school and affect all
aspects of society, including work, leisure, politics, values
and life styles.
Too much attention is given to the college bound student, who
upon high school graduation seeks employment (Venn, 1972).

Evidence

of the emphasis on preparing for college is revealed in figures that
have indicated year after year students pursue those subjects that lead
to entry into baccalaureate degree programs.

Recent national statistics

show that of all students currently enrolled in high school, only an
estimated thirty percent will go on to the academic college-level work.
Of these, one-third will drop out before graduation (Lerner, 1975).
Some of the persons going to college enroll in two year colleges which have become more vocational than preprofessional in their
offerings since the 1960 1 s (Gilli, 1976).
A number of observers have conjectured that the four year
college dropout rate could be reduced by more counseling and guidance
services in the high schools (Venn, 1972; O'Toole, 1973).
State and national statistics are indicative of the fact that
there is growing dissatisfaction with traditional college preparatory
education.

In Cobb County Georgia, for example, only twenty percent

of the state's students actually finish college.

Partly because of this

low percentage of students finishing college a program of career education was introduced into the public schools (Clift, 1972).
While there have been numerous innovations in education, designed to meet the growing demands of society, many fall short in
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responding to the needs of the students who wish to enter the world
of work soon after graduation.

Several of the current educational

innovations are briefly described here.

First, the concept of

ability grouping by classes, where students of the same general academic aptitude or who are on the same achievement level are placed
in the same group.

This appears to be an excellent opportunity to

provide for individual differences but it has been criticized by
many authorities.

Clark (1963) is disturbed by the attitudes of both

teachers and administrators related to this practice.

He said that

teachers take a defeatist attitude toward the low ability group,
(slow class, you can not expect much from them).

Good average chil-

dren are looked down upon because they are not academic geniuses.
Teachers are insulted if they are asked to teach any but the "top
group".

He also indicated that ability grouping can produce social

and emotional adjustment probleris for the students.
A second and related idea is the emphasis of education for
those with difficulties (mental or physical).

One result is the

provision of special classes for the mentally retarded or slow
learner.

This approach is critically viewed by some authorities,

(Larson, Olson, 1968), essentially because many students who are not
academically deficient but are culturally disadvantaged are assigned
to these classes.
Third, the concept of enrichment for the gifted has received
widespread attention in recent years (Stanley, 1975). A number of
authorities have found that students are not being given challenging
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and stimulating assignments that would provoke the thought process,
instead they are given additional assignments of the same caliber
(Pegnato, 1971, Cornish, 1969).
Let it not be assumed that these innovations have not proved
profitable to some degree, but they do not address themselves to the
needs of the students as these needs relate to satisfying experiences
in occupational training (Hoyt, 1974).
In an address to the National Association of Secondary Principals in Houston, Marland (1972) indicated that from one to two million
students with or without secondary diplomas leave school unprepared to
function successfully in the world of work.
A number of authorities (Cramer, 1972; Hoyt, 1974) consider
career education as one of the most successful strategies developed to
respond to the vocational oriented needs of students.

At this point it

is worthwhile to mention that career education will not change education
or the quality of life overnight. · Only part of the frustrations of life
arise and can be quited in a workplace.

Deeper philosophical or theo-

logical restlessness may be untouched.

Economic dislocation, environ-

mental pollution, ill health and other perils of personal life and
society will not go away even if career education in implemented today.
There will always be uninteresting jobs which must be done as indicated
in the literature (O'Toole, 1973; Sheppard, 1971; Levitan, 1971).
Marginal improvements constantly made are achievement enough
and career education's promise is one of life's basic aspects.

To make

work possible, meaningful and satisfying to each individual is challenge
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enough.

Career education can help in that direction (Hoyt, Evans,

1972).
Regardless of what educational innovation is implemented,
whether it is career education or any other new thrust, society continues to expect schools to equip young men and women for successful
entry into the world of work.
clusion.

Abundant evidence points to this con-

A Gallup survey of attitudes regarding public schools was

conducted in 1973.

One of the questions on the poll concerned itself

with whether schools should give more emphasis to the study of trades,
professions and businesses to help students decide on their career.
Ninety percent of the respondents indicated a need for a greater
emphasis on trades, professions and business; seven percent indicated
that there should not be greater emphasis on these and three percent had
no opinion.

These percentages are indicative of society's desire to

have schools emphasize career or practical education (Phi Delta Kappan,
September, 1973).

Those in agreement also felt that such attitudes

should start with middle and senior high schools.

Many professional

educators think it should start even earlier--in the elementary grades
(Tolbert, 1974).
While the Gallup poll cited above dealt with a universal audience
for adults, it is noteworthy that young people too look for more attention
to their career needs.

The American College Testinq Program conducted a

survey of student attitudes toward career education late in 1973.

One

of the most striking findings of the study was the apparent receptivity
of students toward help with career planning.

More than three-fourths of
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the nation's high school juniors indicated that they would like such
help.
More recent information that addresses itself to public
attitudes toward this subject comes from a January 1974, preliminary
report conducted by the National Institute for Education.

An abbre-

viated summary of the report states:
A nationwide survey conducted by the National Opinion
Research Center reveals that public views on the objectives
of secondary education indicate that most segments of the
population rank the possession of job skills far ahead of
most other objectives. Job skills were ranked twice as
important as respect for authority or academic skills, more
than three times as important as keeping students out of
trouble, or providing a setting for making friends; and more
than four times as important as awareness of cultural identity.
The preceding research points to the importance placed upon careers by
both students and their parents.
A basic objective to which career education strives to augment
is to assist all young people to acquire the skills, attitudes and
knowledge that would enhance a successful entry into adult society upon
graduation from high school.

An important component within this over-

all effort of work preparation is vocational education.
Successful implementation of career education brings one closer
to the achievement of that goal.

It is important to note that career

education continues through the stages of job placement, followed by
provision of whatever later job preparation adjustments are needed by
the individual (Hoyt, 1974; Herr and Crammer, 1972).
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Statement of the Problem
Many of the authorities in the area of career education,
while viewing it as a mechanism for bringing increased relevance to
the public school programs also believe that the conceptualization of
career education continues to evolve (Hoyt, 1974; Herr, 1972).

Career

education is of special value to urban education, which attempts to
serve people with similar socio-economic traits but with different
ethnic, racial and cultural origins (Menacker, 1974).

Such a diversity

clearly implies a corresponding range of student characteristics including interests, abilitie$, previous experiences and other environmental factors.
The heart of the problem is to examine contemporary vocational
guidance roles in urban career education settings and to analyze them
within the context of the objectives of career education.
The study sought responses to the following questions:
1.

What are the perceptions of all state and selected city
coordinators of career education regarding certain selected roles of vocational guidance in urban career
education progra~s?

2.

What are the distributions of the four characteristics
listed below for state and city career education coordinators?
a.

sex

b.

experience

c.

highest degree earned

d.

age
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The answer to the first broad question was pursued through
the responses to twenty-four questions touching upon various aspects
of vocational guidance in urban career education.

In addition, four

demographically related questions were collected from each respondent
to better enable an assessment concerning the perceptions of these
coordinators.
Significance of the Study
The continuing criticisms and attacks on American education are
indicative of a need for educational refonn.

The research conducted

with regard to these criticisms (Kandel, 1955; Illich, 1973; Hemmings,
1972; Neill, 1968) indicate that contemporary schools are not equipping
a large number of students to experience meaningful and satisfying lives.
While career education is indeed beneficial to most individuals,
it is of particular value to the urban child.

This is essentially true

because education for this child must be meaningful and realistic if
he/she is to be encouraged to raise his/her educational and occupational
aspirations (Jefferies, 1973).
Many authorities in urban education define the inner city
student as culturally deprived (Asbell, 1970; Riessman, 1962).
What defines such a person is not an absence of money or nice
clothes or good furniture or cars or food, although all these objects
are relatively lacking.
tive experiences.

These children suffer from a poverty of posi-

Perhaps their lives are rich with experiences their

teachers know nothing about.

But they are growing up unequipped to
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live in an urban, primarily middle-class world of papers, pens, books
and time clocks (Asbell, 1970).
The number of culturally deprived children is staggering.
While in 1950 one child out of every ten in America's 14 largest cities
was culturally deprived by 1960 the figure had become an alarming one
out of three.

By the end of the decade of the 70's it is expected that

one out of every two big city children will be culturally deprived
(Heidenreich, 1971).
Some of these deprived children are the sons and daughters of
coal miners and "branch water" fanners of the Southern Appalachian
backwoods driven to the cities when their land would no longer support
an ever growing

population.

Some are children of Hispanics, Mexicans,

and refugees from American Indian reservations.
children.

But most are black

Baltimore's public school enrollment is 64% black; Newark's

is 71%; New York City's is 27% (blacks and Hispanics in Manhattan total
76%).

The percentage of black children in Washington's public school

enrollment is 92%.

These proportions are constantly growing (Changing

Times, Kiplinger Magazine, July 1969).
A closer look at the culturally deprived student usually shows
not one but a combination of several deprivations.

Socially he/she is

from the underpriviledged area of the city, in a minority ethnic group
and frequently from a home where the father and necessary parental
guidance are absent.
in school.

The inner city child experiences academic failure

Because this child had difficulty perfonning academically,

he/she is often rejected by his teachers. The child becomes involved in
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misbehavior that brings him/her to the attention of school disciplinarians.

Failure after failure induces the student to lose interest

in education as a means of preparing for the future (Jefferies, 1973).
President Johnson (1958) stated:
I regard waste as the continuing enemy of our society and the
prevention of waste •••• waste of resources, waste of lives or
waste of opportunity •••• to be the most dynamic of our responsibilities.
There is a need now in our society to develop and utilize the
talent of all people.

It is the basic principle on which lies the hope

of achieving the ideal of a completely democratic and dynamic society.
There is, in addition a need to assist every individual to develop fully
his own potential.

A true democracy demands the opportunity for self-

actualization for every citizen with meaningful work the main vehicle
for such expression.

Consequently education has the responsibility for

assisting individuals to prepare themselves both intellectually and
socially for the world of work (Marland, 1972).
What investment can be made? Vocational guidance is a service
which can assist to optimize a person's potential within the context of
the best that can be extracted from the environment for the individual
(Herr, 1972).
The process of educational and vocational planning are often
frustrating tasks for the urban school student.

The Educational

Policies Commission Report (1962) stated:
The modern public school often bases its efforts on assumptions that are not valid for all chi1dren. The values of the
teacher, the content of the program, and the very purpose of
schooling may be appropriate for middle class children but not
for the urban dweller. If the school reinforces a sense of
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personal insignificance and inadequacy that life may have
already imp6sed on the urban child, he/she is likely to
benefit little from schooling. If the school insists on
programs or standards that the student regards as unrelated
to his/her life, or that leads him/her to an unending succession of failures, he/she is likely to leave at the first
opportunity. Therefore, school must have some relevance to
the practical as well as the abstract aspect of life.
Career education increases the relevance of school by focusing on the
learner 1 s career choice.

It gives students infonned guidance, counsel-

ing and instruction throughout their school years.
It demands no pennanent bondage to a career goal.

Rather it

reveals to students their great range of occupational options and helps
them to develop positive attitudes toward work.
In scope, career education encompasses educational experiences
beginning with early childhood and continuing through the individual's
productive life (Martin, 1972).
Purpose of the Study
The purposes of this study were to:
1.

Analyze the perceptions of all state and selected urban
city career education coordinators regarding accepted
objectives of vocational guidance in:

2.

a.

career awareness

b.

career exploration

c.

career decision making

d.

career preparation

e.

career placement

Compare and analyze the responses on the questionnaire of
these two groups of coordinators.
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3.

Use purposes one and two as a basis to offer suggestions and recommendations regarding:
a.

Dissemination of vocational guidance

b.

Changes in vocational guidance activities in urban
career education

Hypotheses
The following null hypotheses were generated from the problem:
1.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of role playing activities to achieve career
awareness.

2.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of field trips in achieving career awareness.

3.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of selected films in achieving career awareness.

4.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of selected speakers from various occupations
to achieve career awareness.

5.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of selected games representing various occupations to achieve career awareness.
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6.

There is no significant difference between the perceptions of all state and selected city coordinators
regarding the importance of providing mini courses in
a wide variety of careers to achieve career exploration.

7.

There is no significant difference between the
perceptions of all state and selected city coordinators
concerning the importance of introducing a career of the
month program, where each month a cluster of careers is
highlighted to achieve career exploration.

8.

There is no significant difference between the perceptions of all state and selected coordinators concerning the importance of using former career education

~.

students as role models to achieve career exploration.
9.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of having students participate as volunteers on
community action projects to achieve career exploration.

10.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of providing an opportunity for students to
elect a half-day school experience and a half-day cooperative work experience to achieve career decision making
skills.

/

J
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11.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of providing an opportunity for students to
enroll in an educational plan that would allow them to
attend school and work (at jobs of their choice) on
alternate days to achieve career decision making skills.

12.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of introducing selected kinds of work through an
apprenticeship program to achieve career decision making
skills.

13.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of providing an opportunity for students to
elect a three month school experience followed by three
months cooperative work experience then back to school to
achieve career decision making skills.

14.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of providing an opportunity for students to
obtain work experience with selected local businesses to
achieve career decision making skills.

15.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of introducing a career cluster curriculum to
achieve career preparation.
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16.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of providing diversified occupations via
cooperative work experience programs to achieve career
preparation.

17. There is no si~nificant difference between the perceptions
of all state and selected city coordinators regarding the
importance of providing specialized programs on a districtwide or area basis to achieve career preparation.
18.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of providing intensive short-tenn courses to
achieve preparation.

19.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of introducing selected specialized occupational
instruction to achieve career preparation.

20.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of employment of a full-time director to achieve
an effective career placement program.

21.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of using follow-up surveys of graduates to
achieve an effective career placement program.
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22.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of using follow-up surveys of drop-outs to
achieve an effective career placement program.

23.

There is no significant difference between the perceptions
of all state and selected city coordinators concerning the
importance of using advisory councils to achieve an effective
career placement program.

24.

There is no significant difference between the perceptions
of all state and selected city coordinators regarding the
importance of using follow-up surveys of employees to
achieve an effective career placement program.

Assumptions
From this study the investigator made the following assumptions:
1.

The questionnaire represented a valid measurement for ascertaining the perceptions of the coordinators regarding
vocational guidance role in urban career education.

2.

The respondents have had adequate preparation in the area of
career education.

Limitations
The original sample of this study was limited to the state
coordinators of career education of the 50 states and one hundred urban
city coordinators of career education.
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Definition of Tenns
The investigator believes that the following terms are essential to the reader's understanding of the problem:
Contemporary has reference to occurring or existing during the
same period of time.
Role refers to the part played or assumed by a character or a
situation.
Vocational Guidance is the process of helping a person to
develop and accept an integrated and adequate picture of himself and of
his role in the world of work, to test this concept against reality,
with satisfaction to himself and benefit to society.
Career Education is the total effort of public education and the
community to help all individuals become familiar with the values of a
work-oriented society, to integrate these values into their personal
value systems, and to implement these values into their lives in such a
way that work becomes possible, meaningful, and satisfying to each individual.
Summary
Fundamentally the purpose of this chapter has been to discuss
the critical need for the study, state the problem and generate testable
hypotheses and specific questions for the study.

Important terms that

are essential to the comprehension of this study are defined.

The fol-

lowing chapter concerns itself with documented literature that relates
to the study.

Chapter 2
REVIEW OF RELATED LITERATURE
This chapter reviews literature pertinent to this study in
three separate but related sections.

The first section is concerned

with the various definitions of career and the career education model;
the second is concerned with a discussion regarding exemplary projects
in career education and the third section is concerned with the pros and
cons of career education.
What is Career Education?
There are nearly as many definitions of career education as there
are definers of it (Hoyt, 1974).

Many of the spokesmen for career edu-

cation have carefully and consciously avoided being pinned down to a
precise definition.

They maintain that it is still an emerging concept,

and that specific definitions related to implementation are going to have
to be developed at state and community levels.

The decentralized defi-

nitions that have evolved, while displaying considerable comnonality also
reflect some differences.
In spite of the fact that the U.S. Office of Education has refrained from providing an official definition of career education, one
of its earliest advocates at the national level has spoken out.

Marland

(1974), when serving as Assistant Secretary for Education in the U.S.
Department of Health, Education and Welfare, described it as:
••• a concept that says three things. First, that career
education will be part of the curriculum for all students, not just
19
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some. Second, that it will continue throughout a youngster's
stay in school, from the first grade through senior high
school and beyond, if he/she so elects. And third, that every
student leaving school will possess the skills necessary to give
him a start in making a livelihood for himself and his family,
even if he leaves before completing high school.
Another definition is found in a recent USOE publication
(1974):
The total effort of public education and the community aimed
at helping all individuals to become familiar with the values of
a work-oriented society, to integrate these values into their
personal value systems, and to implement these values in their
lives in such a way that work becomes possible, meaningful and
satisfying to each individual.
A selection of definitions gleaned from a variety of sources
provides other illustrations:
Career education is that aspect of the formal education process
through which a person develops insights helpful in career selection,
and is further provided with the abilities, attitudes, and understandings that will pennit him/her to pursue his/her chosen career.
Its role is to relate the student's total educational experience, at
least in part, to the "real" world with emphasis on his future need
to support himself/herself in a manner which will meet all his/her
needs (Good, 1959).
It is suggested by Doherty (1972) that:
Career education is an integral dimension of the nursery through
adult curriculum which provides for all students a sequential continuum of experiences through which each individual may develop a
more realistic perception of his/her capabilities and prepare him/
her for entry and re-entry into employment and/or continuing education.
Another definition of career education is one proposed by
Goldhammer (1972).

He states that:

Career education is a systematic attempt to increase the career
options available to individuals and to facilitate more rational
and valid career planning and preparation. Through a wide range of
school-co~munity based resources, young people's career horizons
should be broadened. Their self-awareness should be enhanced. The
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framework for accomplishing these goals are the phases in the
career education program: career awareness, career exploration,
and career preparation.
A final definition of career education to be considered is one
put worth by Tolbert (1974).

He indicates that:

Career education is a program which endeavors through the
regular curriculum, to provide all youth in the school with
motivation toward the world of work orientation to the many job
opportunities available and exploration of occupations consistent
with individual interests and abilities which help youth benefit
from and plan for preprofessional instruction or vocational education. The career education program also provides preprofessional
instruction leading to successful entry and advancement in an
occupation of personal choice, and training, retraining and upgrading
instruction throughout an individual's work life which is consistent
with the technology of the world of work and the individual interests
and the needs of out-of-school youths and adults.
The concept of career education has been spelled out in consid2rable detail.

A number of its proponents, including those cited in the

preceding paragraphs have identified several characteristics and components as essential to career education.

Included among these common-

alities are the following:
1.

It must be provided for all students and involve the participation of all educators.

2.

It is a system designed to make available a life-long
continuum of educational opportunities to every individual.

3.

Every student should leave the system--particularly at the
high school level with saleable skills.

4.

It is a guidance-oriented, developmental approach to education which contributes to each person's self-awareness and
occupational awareness so that every individual is capable
of making decisions about career goals, and how to achieve
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them, at various stages in one's life.
5.

It is an approach to education involving genuine partnerships in the educational task: between "academic" and
"vocational" educators, school and home, school and business, industry and organized labor, educational institutions
and manpower training agencies; and among schools of all
levels from kindergarten through university graduate degree
programs.

6.

It involves greatly expanded options throuqh which the individual can reach his/her educational goals, in tenns of
the variety of programs available, the locations where education takes place, and the time orientation of the learning
situation.

Career Education:

A Life-Long Continuum

The simplistic, overriding statement about career education is
that it is involved in all education, and that it is a continuous lifetime process literally extending froo, early childhood to past retirement.
Three steps are identified as essential to the career development
process.

This process is 11 a continuing one and most individuals will

experience it ••• whenever the individual is faced with choosing a
first occupation" (Marland, 1974).

These three steps are:

1.

Awareness of the values held by a work-oriented society.

2.

Exploration and personal decision making which involves
integrating work values and personal value systems.
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3.

Implementing work values into one's life via occupational preparation, job placement and job success.

A number of educational theorists have sug9ested a seven phase
model (Herr and Cramer, 1972; Hoyt, 1974; Marland, 1974).

These phases

briefly described, include:
1.

Occupational awareness and self awareness expose students to
the kinds of jobs that exist, introduce basic concepts about
the world of work and work values, and help young people to
begin to assess their individual capabilities and preferences.

2.

Career orientation and exploration is the phase of career
education where young people begin to see that more than
23,000 existing kinds of jobs fall into broad occupational
clusters.

Students are then given the opportunity for

personal exploration of several of those clusters they believe their interest may lie.
3.

Decision making is the phase of career education where the
students develop a highly tentative or very specific
decision regarding a vocation.

4.

Career specialization and beginning job preparation is that
phase of career education where the student uses the selfknowledge and occupational knowledge he/she acquired in the
first three stages to move deeply into his/her career cluster
area.

A major goal for this level is that every student,

upon leaving high school, will have an entry-level job
skill whether or not he or she plans to continue into post-
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secondary education (USOE estimates only 30% of high
school students now leave with a marketable skill).
5. Another phase of career education is the placement services.

All high schools should provide complete place-

ment services to help every student find either a job or
the appropriate educational program for advanced career
preparation.
6.

Advanced career preparation above the high school level,
either at a public or proprietary technical/vocational
school, or a college or university granting degrees at the
associate, baccalaureate or graduate levels or through an
apprenticeship program on the job.

7. Adult and continuing education offered in various educational settings, which meet every person's need for
additional basic education, further career skill development,
or retraining for a new career, throughout one's lifetime.
Sumnarizing the end result of such an approach, Marland (1974)
noted that curriculum is structured to assure that a student exiting
from high school at any time will have either a readily marketable job
skill or be capable of continuing his or her fonnal education at a postsecondary institution.

Career education makes available to every person

a lifetime of exit and re-entry possibilities into and out of the education system.

The student is equipped occupationally, academically

and emotionally to leave the system at whatever point he or she chooses.
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The Developmental Approach
We have on our hands an entire generation of boys and
girls who are rapidly becoming men and women and who fail to
understand what they are to do when the transition to adulthood is complete. Inculcating that understanding is what
career education is all about (Marland, 1974).
This is the hub of the second component of the career education
concept.

The educational process must provide for continuous and

systematic development of each individual's self-awareness and occupational awareness, thereby equipping one to make wise and satisfying
career decisions at various points in one's lifetime (Hoyt, 1974).
The need for putting theories of career development into practice
in the educational system of a post-industrial society is critical
(Evans, 1969).
Spradley (1973) contrasts the kinds of educational systems available in non-industrial cultures with that in our society.

He notes that

the two areas of greatest variance relate to what he called the "continuity factor" and the "choice factor".
Continuity marks the educational process in many societies.

In

small non-Western communities the social sphere of adult and child is
often the same; no great dichotomy exists.

Children slowly learn the

attitudes and competencies necessary for adult roles and abrupt transitions seldom occur.
In contrast the American educational structure is marked by discontinuity between childhood and the world of work.

There are two

social spheres, one for children and another for adults.

These social

spheres are marked by such rigid spatial segregation that many children
never spend as much as one day in the place where their parents work
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and do not even know about the work places of other adults.
Regarding the choice factor, Spradley (1973) points out that
societies marked by educational continuity also offer a limited number
of occupational choices.

Furthennore both boys and girls know they

will likely grow into the same occupational and social roles as their
parents and other adults from whom they have learned.

Conversely our

society presents the individual with a myraid of choices, although
only a few individuals even learn the skills involved in more than a
relatively few occupations.
Career education is intended to be a cultural innovation of
some magnitude. While it will change the content of education,
the aim is even more to change the structure of our educational
system. In particular, career education is designed to change
the way our culture structures continuity and choice. If career
education could be implemented instantaneously, the discontinuity
between the worlds of childhood and adulthood would disappear and
the thousands of occupational choices would no longer be a mystery
to today's youth (Spradley, 1973).
It is assumed that everyone in the school setting, which includes
teachers at all levels, counselors, curriculum coordinators, and administrators share the responsibility for infusing career develolJTlent into
the entire system for all young people.
Supportive of the position that all those involved in the education of young people have a shared responsibility, Pierce (1973)
stated:
Young people must be prepared to make choices, and the extent
to which these choices will turn out to be right or wrong depends
upon how well they understand their own needs and desires ••••
The ultimate aim of career education is to see citizens choosing
occupations because they know one kind of activity will give them
more satisfaction than another. As can be seen there is a long
jump to be made between the criteria of educational achievement we
now work toward and the eventual goals of career education.
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Some Needed Partnerships
Many of the proponents of career education (Hoyt, 1974; Herr,
1972; Marland, 1974; Tolbert, 1974) envision it as something that will
involve for the first time in the history of American education the
total community in the educational process.
Some of the theorists (Evans, Mangum, 1969; Wirtz, 1969) use the
words "partnerships" and "marriages" to describe what they have in
mind.

Emphasized is development of permanent, continuous, mutually

contributing educational relationships between the school and other segments of the community.
Wirtz (1971) put it this way:
With respect to this relationship between education and
employers, if it is to be effective it s going to have to be
institutionalized, continuing and participatory. No tokenism
is going to get us any place ••• Annual conferences in which
you bring in tripartrite panels, including employers to discuss
this matter may constitute satisfactory catharsis as far as
your impulse toward working with industry is concerned, but
it 1 s not going to work. It's going to be a tough, procedural,
institutionalized business, probably as tough as the development of collective bargaining.
1

According to Hoyt (1974), both the educational establishment
and the business-industry-labor corrmunity are going to have to make
genuine commitments to the marriage in personnel, time, money,
patience and good faith with one another.
Marland (1974) indicated that the most important "internal"
marriage is between "academic and vocational" educators, postsecondary as well as K-12, to create teams which can cooperatively
develop and teach a unified curriculum blending language arts, math,
science, fine arts and foreign languages with career development.
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Some vocational teachers, who have traditionally confined their
activities to secondary and postsecondary endeavors will enter into
partnership with elementary teachers.

Also academic and industrial

arts faculties in the junior high school will work together to
develop a program that provides occupational cluster concept experiences for students.
Marland (1974) also indicated that counselors will have to
develop new kinds of relationships with teachers, and cooperatively
offer new kinds of services to students, if the goal of equal emphasis
on job placement and advanced educational placement for all students is
to be met.
Expanding the Options
If a key element of career education is to design an educational
system providing every man and woman the opportunity to prepare for his
or her chosen career field, the range of programs must expand dramatically (Goldhammer, 1972).
Que (1972) observed that:
There is no point in saying that we are going to give career
orientation and to counsel children on career choices if we do not
have the capacity to prepare people for the full range or something approximating the full range of possible career choices.
Hoyt (1974) made the point that nobody is suggesting that every
high school in the nation can literally gear up to offer preparation for
all the occupations listed in the Dictionary of Occupational Titles.
Instead, he observed that the career development component of career
education does imply that students who have had the opportunity to
explore all fifteen clusters in junior high should have the opportunity
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to begin specialization in high school in one of the clusters.
Many of the theorists feel this kind of expansion cannot be
accomplished in the existing school facilities or within the traditional school day and school year.

What they (Marland, 1973; Hoyt,

1975; Herr and Cramer, 1972) suggest is a combination that involves
broadening the comprehensiveness of secondary schools, constructing
career centers or area vocational schools which can provide specialized
programs to supplement the offerings of individual schools on a
regional basis, developing increased numbers of cooperative education
and work-study locations in the conmunity at large, providing for early
entry into postsecondary institutions for some individuals and utilizing
educational facilities more fully by making them available day and
night, on a year round basis.
A Philosophy of Career Education
Research (Hoyt, 1974; Evans, 1974; Marland, 1972; Ginzberg, 1971)
indicates that there are two basic assumptions that underlie career
education.

The first is that the quintessence of human happiness is a

feeling of self-worth, with work being an essential ingredient to this
feeling for most of us (Maslow, 1954).

The second is that success in

working life requires not only the skills required to do a job, but also
the attitudes, values, and general abilities which lead one to want to
work productively and which influence one's ability to function as a
productive member of society over a life time.
Elaborating further on this philosophy, Hoyt (1974) states:
Few of us are self-sufficient in developing and maintaining
that necessary inner assurance of self-worth. For most of us it
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is a reflection of our estimate of the esteem in which others
hold us.
If work is defined as it should be--conscious effort aimed
at producing goods and services for the benefit of one's self
and others, then it follows that most of our achievements,
whether or not we receive monetary income from them, are the
result of work. Work then becomes not only the primary source
of income but also of self-esteem and thus for most of us an
essential ingredient -of happiness.
To achieve a truly career-oriented education will require major
changes in the way the business of education is conducted.

It will

require new structure and innovations; new relationships among that
which is now academic, general, and vocational in education; and a
greater interaction among home, school and community {Goldhammer, 1972;
Hoyt, 1974;

Stevenson, 1973).

Career education's goal is to make work

possible, meaningful, and satisfactory to every individual, for the best
measure of the human being and the best assurance of one's happiness
are likely to be found ultimately in what one achieves and how one
serves.

This is the philosophical base from which career education is

approached {Hoyt, 1974; Marland, 1974).
The Career Education Models
While Marland {1974) and others have consistently stressed that
many of the specifics of career education will have to be evolved at
state and local levels, the USOE has nevertheless allocated millions of
dollars to research and development efforts aimed at producing some
tested career education techniques and materials for states and communities to adopt to their use.
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Most visible among the research and development projects have
been four career education "model II developments.

Taken collectively,

the four projects address themselves to the interrelated concepts that
all people of all ages should have access to career education and that
all of the institutions of society should participate in the educational process (Taylor and Ward, 1973).

The following are objectives

of each of the four models:
1. The school-based model.

This model is designed to provide

career education to young people in the K-12 public school
setting and is often referred to as the "Comprehensive
Career Education Model" (CCEM).

The school-based model has

the basic aim that eventually the entire school program
shall offer career-related learning opportunities, including hands-on experience in the field (Miller, 1973).
2.

Employer-based model.

This model is aimed at helping

teen-agers (13 to 18) who are functioning well in the
traditional school environment, by utilizing businesses
and industries as an alternative kind of educational
setting.

Students will graduate from programs run by

business and industry in which they will receive both
academic and realistic occupational preparation.

Stu-

dents will be given credit for this experience so they
wi 11 either "graduate" from the empl ayer-run faci 1i ty or
will return to school with full credit (Banathy, 1973).
3.

Home/community model.

The target for this model is out-

f-school unemployed adults.

It uses modern communications
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technology to bring educational services or information
about existing educational services to people in their
homes.

Essentially the model is designed to encourage

citizens of all ages to take advantage of career-renewal
resources in their areas (Guilfoy and Brundney, 1973).
4.

Rural/residential model.

This model focuses on the dis-

advantaged rural family, using a residential facility to
which entire families come to receive educational and
social services.

The model operates under the theory that

entire disadvantaged rural families can experience lasting
improvement in their economic and social conditions through
intensive exposure to career preparation (Hoyt, 1974).
These four models are still undergoing changes.

However, the

activities and findings of these multi-million dollar projects may
eventually provide significant inputs to the process of defining and
implementing career education
The Role of Vocational Guidance
Vocational guidance is needed to strengthen our educational
system.

Its task is to provide motivation and meaning, to provide inte-

grating elements to the segmentary experiences which make up each student's education.

In integrating those diverse, departmentalized

disjointed curricular and extra-curricular activities around the pupil's
vocational plans, there is greater stimulus and motivation provided for
one's optimum use of all educational opportunities.

In this way voca-

tional guidance raises the educational level of the nation (Herr, 1972).
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Another important role played by vocational guidance today
has to do with providing individual security.

To the maturing youth,

security is no less a matter of concern than it is to older folks.
No one expects absolute security, but everyone strives to place oneself in an advantageous position in the future.

A well planned, care-

fully-chosen vocation suited to one's personality, interest and
abilities constitutes an important factor in meeting this universal
need.

To the extent to which vocational guidance can aid the individual

in this important enterprise, to that extent does it strengthen the individual and in so doing strengthen society (Walton, 1971).
Exemplary Projects in Career Education
This portion of the review of related literature is a response
to the following query:

Is there anywhere, an educational system that

is providing for all people the total integration of occupational and
academic instructional programs, on a planned life-continuum?
It has been reported that many states and local communities are
seeking to create such a comprehensive system.

State and local funds

are being allocated to the effort, new kinds of education-industrybusiness-labor partnerships are being fanned, school laws and regulations are being rewritten, career-oriented instructional materials are
being produced, interdisciplinary teams of teachers are being trained
as "managers of learning" rather than classroom lecturers, and basic
attitudes about education are changing (Marland, 1974).
Because Vocational Education funds have been allocated to every
state and territory, each is able to claim that it is doing something
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to develop and implement some aspect of the career education approach.
However, there appears to be considerable differences in efforts at the
state level (Herr, 1974).
The general picture that emerges is that a number of states and
local districts have developed models for the implementation of career
education.

A few that are noteworthy are described here:
State Programs in Career Education

New Jersey
The innovations in career education in the state of New Jersey
began in 1965, however, the major breakthrough came in 1970 when the
state legislature passed supplementary appropriation for a vocational
education program which extended from elementary school through high
This state's career education program has four outstanding com-

school.
ponents:

"Technology for Children" in grades K-6; "Introduction to

Vocations" in middle school/junior high; "Pre-Vocational Work Study";
and "Job Placement."
The elementary "Technology for Children (4C) program was used
with 37,000 youngsters by 1972-73 and continued to expand.
hundred teachers had been trained to use the program.

Six

The T4C program

involves combining technical activities with the usual elementary subjects in a "hands-on, multi-media, multi-sensory approach to learning."
T4C class is equipped with "interest learning center modules", some of
which include hard and portable power rools.

Students work with a

variety of materials in "learning episodes" that range from writing
poems for silk screen card reproduction (first grade language arts) to

,
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exploring electricity (third grade science) to writing, producing and
filming a play about air pollution.

Goals of T4C are to develop

children's self-awareness and their awareness of the many kinds of
things people do to earn a living., and to enhance interdisciplinary
approaches to learning.
Similar activities are taking place in the middle school/junior
high "Introduction to Vocations program" which provides students with
extensive occupational exploration in at l.east five cluster areas via
field trips, direct contact with resource persons from all kinds of
occupations, and shop and laboratory experiences.

The program also

dovetails with Pre-Vocational Work Study, which provides summer work
experience for young people in grades 10 and 11.
The responsibility for job placement service to students has
been widely accepted and by the fall of 1972 there were 31 full-time
job placement coordinators in schools throughout the state.
Career education is expanding rapidly throughout New Jersey.
The state's 21 counties are served with 18 full-time career education
coordinators and career education councils are established in all 21
counties (Smoker, 1974).
Ohio
Ohio began to move in 1970 to provide a comprehensive approach
via its Career Continum Plan for kindergarten through adult education.
Early that year under a state law that provided $75 million dollars in
matching funds for construction and materials, each school district was
required to offer comprehensive vocational education programs to its
students (Budke, 1972).
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Components in the Ohio Career Continum Plan are:
A "Family Life Program" with special emphasis for the disadvantaged, to help improve the care and motivation of
preschool children and assure a more positive impact of the
home on the needs of school-age youth.
A "Career Motivation Program" in grades K-6 to encourage all
youth to respect all work and to want to participate in some
part of the world of work.
A "Career Exploration Program" for all youth in grades 9-10 or
ages 14-15, to gain first had experiences with several career
fields in order to better make a career choice.
An "Occupational Work Adjustment Program" for dropout prone
students aged 14 to 15, which uses work as an adjustment process to prove to such students they are worth something and to
encourage them to stay in school and make better choices of a
vocational program at age 16.
A "Career Preparation Program" for 16 year olds and up which
includes options for a comprehensive vocational education program leading to employment, a comprehensive preprofessional
education program leading to post-secondary education at the
professional level or occupational work experience for dropoutprone youth via cooperative education programs leading to
employment.
A "Career Training Retraining and Upgrading Program" for outof-school youth and adults which provides continuous oppor-
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tunities for skill training and upgrading throughout the
work life of the individual.
Ohio presently is implementing the K-10 components.

During

fiscal 1974, over two million dollars in state and federal funds were
allocated to assist 24 local districts.

The 24 project districts in-

cluded rural, suburban and urban settings and involved 246 schools and
4,900 teachers serving 148,374 students.

The state's goal is implemen-

tation of a program for career choice for all two million of its public
school students by 1980 (Developmental Program Goals for the Comprehensive Career Education Model, 1972).
Maryland
The Maryland State Department of Education built its career education program on pilot activities which began as early as 1968.

A

mandate in 1971 from the State Board of Education required that all
districts in the state develop a comprehensive plan to serve all youth
and adults involving career orientation, exploration, preparation for
job entry and/or further education includinq intensive guidance and
counseling services.
The Maryland Career Development Project (K-adult), included the
following components:
1.

Elementary school awareness with a consultant aiding the
faculties of eight Baltimore elementary schools in development of programs designed to improve career awareness.

2.

Junior high interdisciplinary Career Education team development, via the workshop approach.
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3.

Development of a computerized placement information
system for high school students with access from the
high school to a central data bank containing information
about post-secondary programs and Baltimore area employment opportunities.

4.

A 11 work advocate" program for dropout-prone junior high
students in which such students aged 14-16, are provided
three hours a day of cooperative work experience in
school-neighborhood small business.

5.

Production of a TV series, aimed at fourth through eight
graders, about career opportunities available in Maryland
in a variety of cluster areas.

6.

Development and dissemination of a career development
notebook for teachers at all levels, containing information about the Career Education concept.

As of 1976, all but 14 districts in the entire state had implemented career education into their curriculum (Career Education:

Five

Year Action Plan, 1972).
Oregon
With a position statement entitled "Career Education in Oregon, 11
this state in 1970 established the concept as one of its priority goals.
The status of Career Education (K-adult) in Oregon is summarized
in the following statements (Kunzman, 1970):
1. Approximately 30% of elementary students are in planned
career awareness experiences as an integral part of their
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instructional program.

About 60% of the districts are

beginning to implement such activities with a goal of
awareness activities available to every elementary student by 1980.
2.

Career exploration programs in grades 7-10 already
involve 40% of students at this level.

3.

Career preparation in occupational clusters enroll more
than 40% of all Oregon 11th and 12th graders.

4.

Regional career education coordinators have been provided
in 12 of the state's 14 administrative regions.

Other developmental projects include curriculum for individualized instruction on an open-entry/open-exit basis at the state's
corrnnunity colleges, career guidance counselor inservice training, teacher
recruitment and training from business and industry at Portland Community College, teacher preservice education in Career Education at
Oregon State University and a career exploration research development
project in the Portland Public Schools.
By 1980 Oregon expects to have achieved state wide implementation of career education (Rasmussen and Carpenter, 1971).
Local District Career Education Programs
Many local school districts, ranging from large urban settings
to suburban to those in rural areas have and are implementing comprehensive career education programs.
Some of the school systems which have drawn attention in the
literature in the development of a comprehensive K-12 or K-adult
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program include the following:
Memphis, Tennessee
Program SPAN (Start Planning Ahead Now) is a project that involves 36 schools (16 elementary, 13 junior high, 7 senior high)
located in all four administrative areas of the city and serving about
20,000 students.

The elementary component includes 10 locally produced

15 minute TV programs on career fields in the Memphis area for in-class
viewing by fourth through sixth graders.
Junior high components include exploration of the 15 clusters
via field trips and resource speakers, a computerized career infonnation
system, and a cooperative education program for over-age (16 years plus)
students.
Senior high features include a strong emphasis on cooperative
education,

11

quick-shot 11 vocational minicourses for vocational seniors,

and a career placement coordinator at each high school (Eric Document
#ED-060-189, November, 1971).
Dayton, Ohio
Dayton initiated career education pilot projects in five schools
in 1969.

Dayton has developed a K-10 program with state assistance and

about 10,000 students in 25 schools are involved.
Emphasis is being placed on an interdisciplinary approach to
development.

At the junior high level, career orientation activities

totaling 270 hours per year for seventh and eighth graders were developed
jointly by the supervisors of industrial arts, home economics, science,
math, social science, music and art.

New program units are introduced
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in preschool inservice workshops.

Workshops feature "hands-on"

activities for teachers mingling with professionals and tradesmen
from business and industry, and field trips into the conmunity.
While admitting that it needs further expansion of its 11th
and 12th grade vocational programs, Dayton had already jumped from
1,523 enrollees in 72 vocational classes in 1969-70 to 6,014 students
in 286 vocational classes during 1975-76 (Eric Document #ED-063-520,
June, 1972).
Riverton, Wyoming
In 1970 Riverton developed a comprehensive K-14 career education
approach involving 3,300 students.

Features of this program include im-

plementation of individualized instruction, continuous progress approach
with learning packages for each pupil and interdisciplinary methods.
About 90% of the K-6 staff is now involved in career education;
junior high students are learning about the world of work in 11 clusters
via films, community resource persons, field trips and the Wyoming
Occupational Resource Kits; and cooperative education opportunities have
been expanded for students in grades 11-14 (Eric Document #ED-060-189,
November, 1971).
Mesa, Arizona
This suburban Phoenix district is almost totally irrmersed in
implementing career education for its entire 28,000 students in 35 schools,
K-12.

The major delivery system is curriculum units fused into ongoing ·

curricula at all levels, using a comprehensive matrix of goals based on
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the eight career elements (career awareness, self-awareness, appreciations and attitudes, decision-making skills, economic awareness,
skill awareness, employability skills and educational awareness) subdivided into 32 themes.
In an innovative approach to career education inservice training
the district developed a short competency-based individualized course
of instruction to be taken by all certified employees of the district
(90 administrators and 1~250 teachers).

Every staff member was required

to take post-tests and upon successful completion of them was compensated for the time spent in training above the staff member's regular
contract.
Mesa's high schoolers are able to earn credit via work experience
or volunteer corrmunity service and the district has implemented an
Alternative High School with a central theme of career appreciation.
Credit by examination is available for students who demonstrate competence in the stated objectives of various courses.
In the area of support services to the project, Mesa is developing a computerized pupil data system, a career infonnation system
(educational, occupational and labor market infonnation organized and
coded by levels), an educational resource system (listings of all available instructional materials and equipment, facilities and transportation
resources, and community resources), and a guidance and placement program
to complement the career education program · (career Education in Arizona,
1972).
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Career Education:

Pro and Con

Few educational refonn movements have achieved prominence as
quickly as career education.

Career education by 1975, had received

the endorsement of almost every major educational organization as well
as the United States Chamber of Commerce (Grubb, Lazerson, 1975).
Publicly endorsing or supporting career education include the
following:

National Association of State Directors of Vocational Edu-

cation (NASDVE), Council of Chief State School Officers (CCSSO),
American Vocational Association (AVA), National Advisory Council on
Vocational Education (NACVE),Education Commission of the States (ECS),
National Association of Secondary School Principals (NASSP), American
Association of Junior Colleges (AAJC), College Entrance Examination
Board (CEEB), and the National Institute of Education (NIE) (Marland,
197 4).
Words of Support:

NASDVE

The National Association of State Directors of Vocational Education adopted a position paper on career education in 1971 which said in
part that the organization believes:
Career education, constituting a central theme in the total
universe of public education should be assigned high priority
throughout the nation--in every state and in every public educational agency. It should become a major objective of public
education, with its achievement measured by employability in
occupations, both gainful and useful, that are a reasonable
match of both the talents and the ambitions of every citizen
("Position Paper on Career Education," October, 1971).
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AVA
The American Vocational Association pledged support at its
annual convention in December 1971, in a resolution based on the
recommendations of a 100 member task force.

The recommendations

stated that:
AVA should take the leadership role as a catalyst by
sponsoring a national forum with broad representation •••
to develop guidelines, establish legislative goals and define
the role of various programs in relationship to career education.
AVA should take the leadership in identifying and promoting legislation which will authorize categorical funding
for all segments of career education including vocational
education (American Vocational Journal, January, 1972).
White House Conference
At the 1971 White House Conference on Youth, the task force on
economy and employment observed that the present educational system
has failed ••• in relation to preparing students to move into work.
It recommended, as remedies, elimination of tracking systems and the
general curriculum, expanded counseling with greater emphasis on career
options and planning, more work-study and cooperative programs, yearround operation of schools and free adult basic education (Stretch,
l 97l).
Proponents Cite Payoffs
A lengthy list of payoffs derived from career education for
11

11

the educational system, conmunity and students has been cited (Marland,
1974; Hoyt, 1974; Goldha11111er, 1972; Herr, 1972; Tolbert, 1974; Pierce,
1973), if the concept is implemented in its broadest sense.

Among the
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advantages seen are:
1.

Education at all levels will be more relevant to the
students, with the result that their motivation will
improve and the learning process itself will be enhanced.

They point out that school leavers consis-

tently give one of two reasons for dropping out-either lack of interest in school or to get a job.
2.

The broadened options in career education will provide
programs individualized enough to meet each person's
particular educational desire and needs throughout his/
her lifetime.

3.

The career guidance and development component, with its
continuous attention to self-awareness and occupational
awareness, will give each student a better basis for
making decisions about particular areas of interest.

4.

Focusing the total educational program toward career
preparation, and the marriage of academic and vocational
education would give all educators a corrmon goal.

5.

The increased facility utilization, involvement of the
total corrmunity in the educational process and better
access to occupational skill development for all citizens
may enhance public confidence in American education.

Why the Opposition?
Why, in view of the many 11 payoffs 11 in career education for so
many people, is there opposition to the concept? A simplistic answer
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is that many people tend to resist change and career education proposes some dramatic changes, from present ways of doing things.
Another is that the broad concept is subject to a wide variety of
definitions, and it is some of these definitions that are the targets
of criticism (Marland, 1974; Hoyt, 1974).
The Critics View
Career education has become an extraordinarily prominent educational reform movement in the last few years.

It takes, as its basic

premise, the contention that education does a poor job of preparing
students to enter the labor force.

Career educators propose to change

this situation by integrating work skills into curricula and improving
job and educational counseling curricula (Hoyt, 1974; Marland, 1974;
Tolbert, 1974).
Grubb and Lazerson (1975) question whether career education is
an appropriate response to the problem it addresses.

First they argue

that career education is basically a reconstitution of vocational education, an earlier refonn with a similar purpose, and that career education
is likely to replicate vocational educator's failures.

Second, they

argue that the assumptions career educators make about education, work,
and the labor market are erroneous.

Grubb and Lazerson conclude that

the ills career education proposes to solve--unernployment, underemployment, and worker dissatisfaction are intrinsic to our economic
system, and consequently that career education is a hollow, if not an
invidious, reform.
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Another criticism of career education is the theory that it
is not directed at resolving social problems, developing avenues of
upward mobility, or making school and work more satisfying experiences.

It is aimed instead at reducing expectations, limiting

aspirations, and increasing commitments to the existing social
structure (Clark, 1960).
Still another argument lodged against career education is that
it is antihumanistic.

Agne and Nash (1973) noted that while there is

much positive in the career education concept, but the heart of the
concept is an ideological conmitment to a corporate social order.
The authors continue their criticism of career education in the
following discussion:
What is disturbing about all this is that American educators
are being urged to accept, as an unquestioned social ideal, a
type of corporate reality principle emphasizing high productivity;
spiraling wages; automation; increasing economic growth; accelerating rates of social change; systematic administration, complex,
large scale organizations; and a technical approach to the resolution of human problems. Because of this commitment to a corporate
reality principle, many career education programs are being constructed without the possibility of students being exposed to
alternative societal models ••• (such as) a society where a person's worth is not dependent on his being a productive worker who
contributes throughout a lifetime to an expanding economy.
Nash and Agne conclude that the single greatest failure of
career education programs would to push people into the corporate
(industrial-technological) growth sector, with its status and financial
attractions, while underplaying the value of careers in human services.
Minority Concerns
A fear that career education represents just one more means to
deny minorities full access to educational opportunity has been
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expressed (Johnson, 1974; Cull, 1975).

Howe (1973) said:

Their view is try it on Whitey--if it works, we will be glad
to go along--but in the meantime we would like for our children
the kind of education that allowed the whites to beat us out of
jobs and other opportunities.
Chisholm (1973) said that career education is being designed
for the children of the middle class and for working parents.

She

noted, for example, that one of the suggested activities for elementary
students is to interview their parents about their careers.

She ques-

tioned the relevance of such an assignment in a home where the father
is unemployed, the mother is on welfare, the sister is a streetwalker
and the brother is a junkie.
Brazziel (1973) raised the possibility of a kind of career
counseling where a white counselor directs a "poor, bright, black 13
year old into a career of window washing and tries to make him satisfied with the lot assigned him.
Davenport (1973) agreed that there is a need for change in the
educational system.

He observed that:

The need for change would be agreed by all minority groups.
However, the question arises: Is career education the direction
that will lead to educational and economic parity with the
majority? Minorities have looked with anticipation on many new
concepts from the federal government which were to be the saviours
of education. None of these programs seems to have lived up to
its billing, and ••• cynicism regarding further experiments is
to be expected.
As evidence of a conscious strategy of give and take dialogue
between proponents and critics, USOE early in 1972 commissioned a panel
of experts from a wide variety of disciplines and asked each to reach
candidly to the career education concept.
tions have been published (Marland, 1974).

The results of thes e reac-
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In the foreword of the publication, Marland pointed out that
he had declined to lay out a concrete federal definition of career
education.

And in a statement that indicates that the pro and con

dialogue is likely to continue for a long time, he concluded that if
the notion has merit, it must be defined within general parameters
jointly developed by teachers, counselors, college faculties, superintendents and the constituencies of parents and students who are
served.
Summary
The first part of the review of the literature provided definitive statements regarding the career education concept and its
emergence into modern day education.

It also dealt with the career

education model and the assumptions and philosophy underlying it.
The section of the review aided in the development of the survey instrument used in this study, and it provided a framework in which
to compare the activities of state and city/district career education
programs.
The last section of this chapter concerned itself with the
arguments that the proponents as well as the critics have developed
concerning the advantages and disadvantages of career education.

Chapter 3
DESIGN OF THE STUDY
The purpose of this study was to assess the perceptions of
all state and selected city coordinators of career education regarding
selected roles of vocational guidance in urban career education.
cluded in this chapter are sections concerned with:

In-

(a) sampling

procedure; (b) description of instrument; (c) collection procedure;
and (d) statistical analysis of data.
Type of Design
The design utilized in this investigation was the descriptive
research method which made use of the survey (described in a following
paragraph).

The research was essentially conducted to obtain a picture

of the present practices involved in career education, identify differences in perceptions of the two samples regardin~ the practices
illustrated in selected topics and to describe them statistically.
Items on the questionnaire were developed to assess the perceptions of all state and selected city coordinators of career education
in the following areas:

career awareness, career exploration, career

decision making, career preparation and career placement.
Sampling Procedure
The population in this study consisted of coordinators and
100 selected city coordinators of career education.
50
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The 50 state coordinators represented one of the study's
populations.

Since the population of state coordinators was not as

large as the population of city coordinators, the sample consisted
of all state coordinators of career education.
from the United States Office of Education.

The list was obtained

Cover letters and ques-

tionnaires were sent to these individuals.
The 100 cities used to select the city coordinators were
randomly selected from the 200 largest cities in the United States as
identified by the U.S. Census of 1970.

Letters were sent to the

chief education officer of each city selected, asking for identification of the person responsible for career education.

Cover letters

and questionnaires were then sent to those individuals who were
identified by the chief education officer.
De~ctiption of the Instrument
In order to collect the data, an instrument was developed by
the investigator.

Based on the review of literature regarding career

development and its place in career education, five broad areas were
identified as being worthy of further investigation.

Those included:

career awareness, career exploration, career decision making, career
preparation and career placement.
Topics considered to be commonly accepted by authorities in
the field in each of these areas were identified and then included in
the instrument.
developed.

From these five areas thirty-one questions were

The instrument was fundamentally designed to ascertain and

compare the perceptions of state and selected city coordinators of
career education.
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Validity and Reliability
In an effort to achieve validity of the instrument the investigator mailed a thirty-one item questionnaire to five state-level
and five city-level leaders of career education across the country.
These persons were not used in the study.

The criteria used for

selecting these judges was based on the training and experience they
possessed in career education and/or vocational guidance.

Attention

was also given to the research that they had conducted either in the
area of career education and/or vocational guidance.

These judges

were asked to review and critique the questionnaire for clarity,
design, appearance and content.

In addition, each judge was asked to

record the length of time required to complete the questionnaire.

The

suggestions were reviewed and the questionnaire was revised implementing these results.

The revision of the questionnaire reduced it to

twenty-four items.
The revised questionnaire was administered to two different
groups of graduate students enrolled in guidance courses at Texas
Southern University.

There were 33 students in the pilot groups.

To obtain the reliability coefficient the split-half method was
employed, where a correlation was computed between the odd-numbered
and even-numbered scores.

A Pearson product-moment correlation co-

efficient was used to compute the two sets of scores (Downie and
Heath, 1974).

Since the Pearson R only computes the correlation

coefficient for one-half of the test, the Speannan Brown method was
used to obtain the reliability for the entire test.
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The Speannan-Brown fonnula is (Ferguson, 1976):
r

=

2rhh
xx l + rhh

In the fonnula rhh is the reliability of a half test.

As a result of

the implementation of these two statistical techniques a .54 reliability
coefficient was obtained.
Data Gathering Process
A cover letter, questionnaire and a pre-addressed postage paid
envelope was sent to the 100 city and 50 state coordinators of career
education across the country on February 1, 1978.

The accompanying

cover letter for each questionnaire explained the study and requested
each participant to respond.

A copy of the cover letter and the ques-

tionnaire are found in Appendix B.
At the bottom of the last page of each questionnaire was an
identifying code.

The questionnaires with the letter 11 S11 and even

numbers beginning with the number two and extending to 100 were sent
to the state coordinators;

the letter 11 S11 represented state and the

number was used to identify each particular state.

The questionnaires

with the letter 11 C11 and odd numbers beginning with one and extending
to 199 were sent to the city coordinators; the letter 11 C11 represented
city and the number was used to identify each particular city.
Two follow-up letters (February 13 and March 6, 1978) were sent
to coordinators who failed to respond to the initial questionnaire.
Included with the first follow-up letter was a pre-addressed, postage
paid envelope to facilitate a convenient return of the completed ques-
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tionnaire.

Of the original 150 career education coordinators con-

tacted, 65 city coordinators (which represent 65%) and 41 state
coordinators (which represent 82%) responded by the cut-off date of
April 5, 1978.
Statistical Analyses of the Data
Various statistical procedures were used to suITJTiarize the data
from both parts of the questionnaire.

These procedures were selected

on the basis of their power to test the hypotheses.

For Part One of

the questionnaire, designed to collect demographic data on each of the
respondents, frequency distributions were tabulated on each of the four
questions.

The results of these tabulations are displayed in Chapter 4.

On Part Two of the questionnaire Chi Square and the Contingency
Coefficient C were used to analyze the data.

Chi Square was used to

determine if in fact there was a relationship in perception between the
two groups, and Contingency Coefficient C was implemented to determine
the extent of association or relation between the groups.
The formulas used in this investigation are (Ferguson, 1976):
Chi Square

x2

=

Contingency Coefficient C
C=

x2
N+

x2
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Summary
This study was conducted to assess the perceptions of all 50
state and 100 selected city coordinators of career education regarding
selected roles of vocational guidance in urban career education.
The Career Education Questionnaire was developed by the investigator.

The instrument was used in a pilot study with 33 graduate

students enrolled in guidance courses at Texas Southern University. A
reliability of .54 was obtained from the pilot testing.
The questionnaire was mailed to 50 state and 100 city coordinators of career education on February 1, 1978.

Two follow-up letters

were mailed to the coordinators who did not respond to the initial
questionnaire~
Findings of the study are reported in the next chapter.

Chapter 4
ANALYSIS OF DATA
The focus of this chapter is on the data obtained from the survey instrument and the results of the statistical analysis.

The first

section of this chapter contains demographic data which describe the
respondents according to the variables:

sex, age, highest degree

earned, and years of experience in their present position.

Second,

each of the six hypotheses stated in Chapter 1 will be discussed in
light of the statistical analysis used.
General Discussion of the Data
In this study 50 state and 100 urban city coordinators of career
education were surveyed and requested to give their perceptions concerning the role of vocational guidance in urban career education.

Of

the 50 state coordinators 41 (82%) responded; 65 (65%) of the city
coordinators responded.

A summary of the demographic data obtained in

Part One of the questionnaire is presented in Tables I-VIII.
The first part of the questionnaire was designed to collect
demographic infonnation through four questions.

Frequency distribu-

tions were tabulated for responses of each of these four questionnaire
items.

Question number one solicited infonnation regarding the number

of years each individual had served as coordinator.
Table I reveals that 18 (44%) of the state respondents had
served five or less years as coordinators.
56
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Table I
Number of Years for State Coordinators Serving
In Their Present Position

Number of Years
1-5
6-10
11-15

Total

Number Responding

Percent Responding

10

44.0
32.0
24.0

41

100.0

18

13

Table II illustrates the fact that 31 (48%) of the city coordinators had five or less years experience serving as coordinators.
Table II
Number of Years for City Coordinators Serving
In Their Present Position

Number of Years
1-5
6-10
11-15

Total

Number Responding

Percent Responding

31
21
13

48.0
32.0
20.0

65

100.0

Question number two provided the chronological age of each
respondent based on his/her last birthday.
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Table III indicates that 10 (24%) of the state coordinators
were in the age group 40-44.
Table III
Distribution of State Coordinators Responding
to the Questionnaire by Age

Age .Group

Frequency of Responses

30-34
35-39
40-44
45-49
50-54
55-59
60-64
65-69
70-74

8
10
3
2
4
2
2
1

21. 9
19.5
24.4
7.3
4.9
9.8
4.9
4.9
2.4

41

100.0

Percent of Responses

9

Total

Table IV reveals that 15 (23%) of the city coordinators were in
the age group 40-44.
Table IV
Distribution of City Coordinators Responding
to the Questionnaire by Age

Age Group
26-30
31-34
35-39
40-44
45-49
50-54
55-59
60-64
Total

Frequency of Responses
6
9

8
15
8
9

6
4
65

Percent of Responses
9.2
13.8
12.3
23.1
12.3
13.8
9.2
6.3
100.0
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Question number three requested that the respondents indicate
their sex.
Twenty-six (63%) of the total number of state coordinators who
responded were males, as is shown in Table V.
Table V
Sex of State Coordinators

Group
Females
Males
Total

Number

Percent

15

37.0
63.0
100.0

26

41

As with the state coordinators, Table VI illustrates that the
largest number of city respondents (63%) were males.
Table VI
Sex of City Coordinators

.Group
Females
Males
Total

Number

Percent

24

37.0
63.0
100.0

41
65

Question number four asked each respondent to indicate the
highest degree he/she earned (baccalaureate, master, doctorate).
Table VII indicates that 30 (73%) of the state coordinators'
highest degree earned was a master's degree.
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Table VII
Degrees Earned by State Coordinators

.Degree Earned

Frequency

Baccalaureate
Master
Doctorate

0
30

Total

Percent

o.o

11

73.0
27.0

65

100.0

The master's degree was the highest degree earned by both
groups of coordinators.

Table VIII reveals that 49 (75%) of the city

coordinators had earned the master's degree.
Table VIII
Degrees Earned by City Coordinators

. .Degree . Earned
Baccalaureate
Master
Doctorate
Total

Frequency

Percent

5
49
11

8.0
75.0
17.0

65

100.0

General Discussion of the Questions
A frequency distribution was tabulated on all possible response
patterns on the twenty-four items comprising Part Two of the questionnaire.

To familiarize the reader with the overall pattern of responses
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exhibited in the questionnaire, the results are presented below.
Question Number One:

Career Awareness can be achieved through role

playing.
Responses to this question for the state coordinators were
heaviest in the categories of most important and third most important.
The response distribution to the question broke down as follows: most
important 10 (24.4%); second most important 8 (19.5%); third most
important 9 (21.9%); fourth most important 6 (14.6%); and least important 8 (19.5%).
The city coordinators responses were not totally dissimilar
from the state coordinators in that the heaviest responses were in the
categories of most important and third and fourth most important.
response distribution to the question broke down as follows:

The

most

important 17 (26.1%); second most important 11 (16.9%); third most
important 16 (24.6%); fourth most important 15 (23.1%); and least
important 6 (9.2%).
Question Number Two:

Career Awareness can be achieved through field

trips.
Thirteen state coordinators (31.7%) rated field trips as most
important; one (2.4%) felt it was least important.

This statement

exhibited a full range of responses with nine (21.9%) rating it second
most important; 14 (34.15%) third most important; and four (9.8%)
rated it fourth most important.
The city coordinators responded somewhat differently from the
state.

Twenty-five (38.5%) indicated that career awareness could best
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be achieved through field trips; 10 (15.4%) thought it was second
most important; 16 (24.6%) rated it third most important; nine
(13.8%) considered it fourth most important; and five (7.7%) indicated it was least important.
Question Number Three:

Career Awarenes~ can be achieved through the

use of selected films.
This questionnaire item essentially divided the responses into
two extremes.

One (2.4%) rated it most important and 17 (41.5%) indi-

cated that it was least important.

In the remaining categories, two

(4.9%) rated it second most important; nine (21.9%) thought it was
third most important; and 12 (29.3%) felt it was fourth most important.
Here again, the city coordinators responded very similarly to
the state coordinators.

One (1.5%) rated it most important and 25

(38.5%) felt it was least important.

The remaining categories revealed

that seven (10.8%) considered it second most important; 16 (24.6%) indicated that it was third most important; and 16 (24.6%) rated it
fourth most important.
Question Number Four:

Career Awareness can be achieved through the use

of selected speakers.
State coordinators' responses to this question were evenly
distributed in two of the five categories.

Ten (24.4%) indicated that

selected speakers were most important; five (12.2%) rated the statement third most important and fifth most important; and eight (19.5%)
considered the question fourth most important.
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The city coordinators responded in the following manner: 12
(18.~%) rated it most important; 27 (41.5%) felt that it was second
most important; 10 (15.4%) indicated that it was third most important;
11 (16.9%) rated it fourth most important; and five (7.7%) considered
it least important.
Question Number Five:

Career Awareness can be achieved through the

use of selected games representing various occupations.
Seven (17.1%) of the state coordinators rated this question as
first most important; nine (21.9%) responded to it as second most
important; four (9.7% considered it third most important; 11 (26.8%)
viewed it as fourth most important; and 10 (24.4%) indicated it was
least important.
The majority of the city coordinators rated this question as
having little significance to an effective career education program.
The breakdown distribution was:

10 (15.4%) rated it first most impor-

tant; 10 (15.4%) considered it second most important; seven (10.8%)
indicated that it was third most important; 14 (21.5%) viewed it as
fourth most important; and 24 (36.9%) felt that it was least important.
Question Number Six:

Career Exploration can be achieved by providing

mi~i co~rses in a wide ~ariety of careers.
In this question the state coordinators 10 (24.4%) felt it was
most important; 10 (24.4%) indicated that it was second most important;
11 (26.8%) rated it third most important; nine (22.0%) considered it
fourth most important and one (2.4%) rated it least important.
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Question Number Seven:

Career Exploration can be achieved by in-

troducing a "Career of the Month Program" where each month a cluster
of careers is highlighted.
This question was the only one in the survey that the state
coordinators responded to in only four categories.

Four (9.8%)

indicated that it was most important; seven (17.1%) felt that it was
second most important; nine (22.0%) thought it was third most important; and 21 (51.2%) rated it fourth most important.
With the city coordinators only one (1.5%) rated the statement
least important; five (7.8%) thought it was most important; 24 (32.3%)
rated it third most important; and 14 (21.5%) fourth most important.
Question Number Eight:

Career Exploration can be achieved by having

fonner students serve as role models.
The state coordinators lightest response to this questionnaire
item was in the area of most important 3 (7.3%) and least important
one (2.4%); 13 (31.7%) felt it was second most important; 16 (39.0%)
rated it third most important; and 8 (15.5%) considered it fourth
most important.
The heaviest responses from the city coordinators for this
question were in the areas of second most important and fourth most
important.

The breakdown of the distribution was:

one (1.5%) most

important; 15 (23.1%) second most important; 12 (18.4%) third most
important; 33 (50.8%) fourth most important; and four (6.2%) least
important.

65
Question Number Nine:

Career Exploration can be achieved by having

·students participate as volunteers on community projects.
Twenty-three (56.1%) of the state coordinators considered
this question as most important.

Eleven (26.8%) rated it second

most important; five (12.2%) indicated that it was third most important' two (4.8%) of the coordinators rated it fourth most important
and least important.
The greatest responses to this item for the city coordinators
were in the areas of most important and third most important.

Twenty

(30.7%) indicated that it was most important; 10 (15.3%) rated it
second most important; 23 (35.4%) considered it third most important;
11 (16.9%) indicated that it was fourth most important; and one (1.5%)
rated it least important.
Question Number Ten:

Career Decision-Making can be achieved by pro-

viding students with a half-day school experience and a half-day work
experience.
The state coordinators greatest response to this item was in
the area of second most important.

Eighteen (43.9%) indicated that it

was second most important; 10 (24.4%) rated it most important; nine
(21.9%) indicated that it was third most important; three (7.3%) viewed
it as fourth most important; and one (2.4%) felt it was least important.
As opposed to the state coordinators, the city coordinators
greatest responses to this item were in the area of most important.
Twenty-one (32.3%) of the respondents indicated that it was most
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important; 14 (21.5%) rated it second most important; 20 (30.7%)
felt it was third most important; seven (10.8%) considered it
fourth most important; and three (4.6%) thought it was least important.
Question Number Eleven:

Career Decision Making can ·be achieved by

providing the opportunity for students to work and attend school on
alternate days.
On this statement five (12.2%) of the state coordinators
rated it most important; five (12.2%) indicated that it was second
most important; 13 (31.7%) considered it third most important; 12
(29.6%) thought it was fourth most important; and six (14.6%) rated
it least important.
The city coordinators responded to the third category with
the greatest number of responses.

Eighteen (27.7%) indicated it was

third most important; seven (10.8%) rated it most important; 17
(26.2%) considered it second most important; 14 (21.5%) responded to
the item as fourth most important; and nine (13.8%) felt it was least
important.
Question Twelve:

Career Decision Making can be achieved through an

apprenticeship program.
Out of the state coordinators' responses only three (7.3%)
rated this item most important; seven (17.1%) considered it second
most important; 10 (24.4%) felt it was third most important; 12
(29.3%) indicated that it was fourth most important; and nine (22.0%)
rated it least important.
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The city coordinators' responses to this questionnaire item
were similar to that of the state, only two (3.1%) rated the statement most important; 12 (18.5%) felt it was second most important;
eight (12.3%) considered it third most important; 24 (36.9%) indicated that it was fourth most important; and 19 (29.2%) rates it
least important.
Question Thirteen:

Career Decision Making can be achieved through a

two-thirds of the year school experience and one-third work experience.
An overwhelming number of state coordinators found this item
to be of least importance.
sponses follows:

The pattern of the distribution of re-

two (4.9%) considered it most important; two (4.9%)

felt it was second most important; three (7.3%) rated it third most
important; 12 (29.3%) valued it as fourth most important; and 22
(53.6%) rated it least important.
The responses of the city coordinators are closely related to
that of the state coordinators.

Three (4.6%) rated the item as most

important; seven (10.8%) considered it as second most important;
seven (10.8%) rated it as third most important; 15 (23.1%) indicated
that it was fourth most important; and 33 (50.8%) felt it was least
important.
Question Fourteen:

Career Decision Making can be achieved through work

experiences with local businesses.
Response to this questionnaire item by state coordinators was
largely in support of local businesses taking a role in career education.

Twenty-one (51.2%) indicated that it was most important; nine
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(21.9%) rated it as second most important; six (14.6%) viewed it as
third most important; two (4.9%) responded to it as fourth most
important; and three (9.3%) rated it as least important.
City coordinators also supported the position that local
businesses become involved in career education.

Thirty-one (47.7%)

considered it most important; 15 (25.1%) rated it second most important; 12 (18.5%) felt it was third most important; and one (1.5%)
rated it least important.
Question Fifteen:

Career Preparation can be achieved throuqh ·intro-

duction of a career cluster program.
In responding to this question the state coordinators were
rather split on their choices.

Nine (21.9%) felt it was most impor-

tant; five (12.2%) indicated that it was second most important; 11
(26.8%) rated it third most important; 10 (24.4%) considered it fourth
most important; six (14.6%) considered it least important.
The largest response to this question for the city coordinators
was in the area of first most important.

Twenty-six (40.0%) of the

respondents viewed the question as most important; 11 (16.9%) felt
it was second most important; six (9.2%) considered it third most
important; 11 (16.9%) rated it fourth most important; and 11 (16.9%)
responded to it as least important.
Question Sixteen:

Career Preparation can be ·achieved through

diversified occupations via cooperative work experience programs.
The greatest number of state coordinators regarded this statement as most important.

Thirteen (31.7%) of the respondents indicated
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that this statement was first most important; 10 (24.4%) considered
it second most important; eight (19.5%) felt it was third most
important; six (14.6%) rated it fourth most important; and four
(9.8%) viewed it as least important.
The city coordinators' responses were very similar to those of
the state coordinators.

Twenty (30.7%) felt this item was most impor-

tant; 12 (18.4%) indicated it was second most important; 18 (27.7%)
rated it third most important; 11 (16.9%) considered it fourth most
important; and four (6.1%) viewed it as least important.
Question ·seventeen:

Cateer Preparation can be provided thrO~gh

specialized programs on a district-wide or area-wide basis.
The state coordinators' responses to this question were rather
evenly distributed.

Nine (22.0%) rated the item most important; eight

(19.5%) felt it was second most important; eight (19.5%) indicated
that it was third most important; nine (21.9%) considered it fourth
most important; and seven (17.1%) viewed it as least important.
Here again, the city coordinators responded in a similar
fashion to the state coordinators.

Thirteen (20.0%) indicated that

this item was first most important; 13 (20.0%) rated it second most
important; 17 (26.2%) felt it was third most important; 12 (18.4%)
viewed it as fourth most important; and 10 (15.4%) responded to it
as least important.
Question -Eighteen:

Career Prepatation can be provided thtough ·in-

tensive short-term courses.
The state coordinators for the most part regarded this item as
having little significance.

Two (4.9%) indicated that it was first
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most important; seven (17.1%) rated it as second most important;
eight (19.5%) felt it was third most important; 12 (29.3%) considered it fourth most important; and 12 (29.3%) viewed it as least
important.
The city coordinators responded in the following manner:
Three (4.6%) of the respondents indicated that the question was most
important; nine (13.8%) rated it second most important; 10 (15.4%)
considered it third most important; 17 (26.2%) felt it was fourth
most important; and 26 (40.0%) viewed it as least important.
Question Nineteen:

Career Preparation can be achieved through the

introduction of selected specialized occupational instruction.
The state coordinators' responses to this statement were somewhat interesting from the standpoint that almost as many rated it as
first most important as those who rated it least important.

Eight

(19.5%) indicated that it was first most important; 11 (26.8%) indicated that it was second most important; six (14.6%) viewed it as
third most important; four (9.7%) felt it was fourth most important;
and 12 (29.3%) responded to it as least important.
The city coordinators attached very little significance to this
statement in light of their responses to it.

Three (4.6%) of them

considered it as first most important; 20 (30.7%) felt it was second
most important; 14 (21.5%) rated it as third most important; 14 (21.5%)
indicated that it was fourth most important; and 14 (21.5%) viewed it
as least important.
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Question Twenty:

Effective ·career Placement could be achieved by .the

employment of a full-time director of placement services.
The pattern of the responses for the state coordinators revealed that the majority of them regarded this statement as significant
in a career education program.
ment as first most important;

Thirty-one (75.6%) considered the statethree (7.3%) felt it was second most

important; one (2.4%) indicated that it was third most important; three
(7.3%) viewed it as fourth most important; and three (7.3%) felt it was
least important.
The city coordinators' responses were closely paralleled to that
of the state coordinators.

Forty-seven (72.3%) of the respondents indi-

cated that the statement was first most important; seven (10.8%) considered it second most important; three (4.6%) felt it was third most
important; four (6.2%) viewed it as fourth most important; and four
(6.1%) rated it as least important.
Question ·Twenty-One:

Career Placement can be best achieved throuah the
H

use of .follow-up surveys of graduates.
The state coordinators' responses were greatest in the area of
third most important.
as follows:

The response distribution of the item broke down

five (12.2%) considered it as first most important; seven

(17.1%) felt that it was second most important; 16 (39.0%) rated it
third most important; 12 (29.3%) indicated that it was fourth most
important; and one (2.4%) viewed it as least important.
In responding to this question the city coordinators exhibited
a wide range of opinions.

Seven (10.8%) felt it was first most impor-

tant; 19 (29.2%) rated it second most important; 19 (29.2%) considered
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it third most important; 15 (23.1%) indicated that it was fourth most
important; and five (7.8%) viewed it as least important.
Question Twenty-Two:

Career Placement can be best achieved through

the use of follow-up surveys of dropouts.
The state and city coordinators were almost in total agreement
with their responses to this statement.
low priority item.
nators was:

Both groups regarded it as a

The break down distribution for the state coordi-

No respondents indicated this statement was most important;

six (14.6%) felt it was third most important; nine (21.9%) viewed it as
fourth most important; and 22 (53.6%) considered it least important.
The breakdown distribution for the city coordinators was:

One

respondent (1.5%) indicated it was most important; three (4.6%) rated
it second most important; 12 (18.4%) considered it as third most important; 16 (24.6%) felt it was fourth most important and 33 (50.7%)
viewed it as least important.
Question Twenty-Three:

Career Placement can be best achieved through

the use of advisory councils.
The heaviest responses for both the state and city coordinators
were in the area of second most important.

Only five (12.2%) pf the

state coordinators rated this item as most important; 19 (46.3%) felt
it was second most important; four (9.8%) viewed it as third most
important; seven (17.1%) considered it as fourth most important; and
six (14.6%) responded to it as least important.
The city coordinators' responses were similar to that of the
state coordinators.

Eight (12.3%) considered it most important; 20
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(30.8%) rated it second most important; 11 (16.9%) felt that it was
third most important; 13 (20.0%) indicated that it was fourth most
important; and 13 (20.0%) viewed it as least important.
Question Twenty-Four:

Career Placement can be best achieved through

the use of follow-up surveys of employees.
Again in this question the state and city coordinators were in
agreement with their responses to this statement.
distribution for the state coordinators was:

The break down

No respondents selected

this statement as most important; eight (19.5%) rated it as second
most important; 14 (34.1%) considered it as second most important; 10
(24.4%) viewed it as fourth most important; and nine (21.9%) responded
to it as least important.
Only one (1.5%) of the city coordinators viewed this item as
most important; 17 (26.2%) considered it second most important; 19
(29.2%) felt it was third most important; 17 (26.2%) rated it fourth
most important; and 11 (16.9%) viewed it as least important.
Perceived Relative Importance of the Twenty-Four
Items on the Questionnaire
In order to describe the importance of the twenty-four items as
perceived by state and urban city coordinators, all the statements included in the questionnaire were ranked according to the mean scores
in ascending order.
Table IX gives a brea kdown of the ranking by the state coordinators.

These coordinators considered item 13--Providing an oppor-

tunity for students to select a three month work experience then back
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to school--as the least important in the entire questionnaire.

They

chose item two--Providing field trips to achieve career awareness-as the most important.
Table IX
State Coordinators' Ranking of the Twenty-Four
Items on the Questionnaire

*Questionnaire Items

Rank Order

Means

13
22
3

1
2
3
4
5
6
7
8
9

4.220
4.195
4.024
3.610
3.488
3.415
3.220
3.195
3.146
3.024
2.976
2.976
2.927
2.854
2.780
2.756
2.634
2.537
2.463
2.293
2.195
1.951
l. 659
1.634

18

24
12
11

5
7
19
15
17
21
1
8
23
4
6

16
2
10

14
9

20

10

11

12
13
14
15
16
17
18
19
20
21
22
23
24

*See Appendix for the complete statement for each questionnaire item.
The questionnaire was divided into five sections:

Career

Awareness, Career Exploration, Career Decision Making, Career Preparation and Career Placement.

The ten statements (in ascending rank
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order) which were perceived as most important by the state coordinators of career education were:
1.

*(8)

Career education can be best achieved by using

fonner career education students as role models.
2.

*(23)

Career education can be best achieved through

the use of advisory councils.
3.

*(4)

Career education can be best achieved by having

selected speakers from various occupations address the
students.
4.

*(6)

Career education can be best achieved by providing

mini courses in a wide variety of careers.
5. *(16)

Career education can be best achieved by providing

diversified occupations via cooperative work experience
programs.
6.

*(2)

Career education can be best achieved by including

field trips in the curricula.
7.

*(10)

Career education can best be achieved by providing

an opportunity for students to elect a half-day school
experience and a half day cooperative work experience.
8.

*(14)

Career education can be best achieved by providing

an opportunity for students to obtain work experience
with selected local businesses.

*The numbers in parentheses represent the numerical order of the
items as they appear on the questionnaire.
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9.

*(9)

Career education can be best achieved by having

students participate as volunteers on community action
projects.
10.

*(20)

Career education can best be achieved through

the employment of a full-time director of placement.
Table X gives a breakdown of the ranking by the city coordinators.

The city as opposed to the state coordinators selected

questionnaire item 22 as the least important.

However, in choosing

the most important item both groups of coordinators selected item 20.
Table X
City Coordinators• Ranking of the Twenty-Four
Items on the Questionnaire

* Questionnaire Item
22
13

3
18

12
5
8
24
19
23

Rank Order

Means

1
2
3
4
5
6
7
8
9

4.185
4.046
3.877
3.831
3.708
3.492
3.369
3.308
3.246
3.046
3.015
2.892
2.877
2.723
2. 723
2.538
2.538
2.492
2.431
2.369

10

11

11

17
21
1
7
4
15
16

12
13
14
15
16
17

9

19
20

2

18
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Table X (continued)

* Questionnaire Item
10

14
6
20

Rank Order
21
22
23
24

Means
2.292

1. 938

1. 754
1.631

*See Appendix for the complete statanent for each questionnai're item.
The ten statanents (in ascending order) which were perceived
as most important by the city coordinators of career education were:
1.

*(7) Career education can best be achieved by introducing
a "Career of the Month Program", where each month a
cluster of careers is highlighted.

2.

*(4) Career education can best be achieved by having selected speakers from various occupations address the
students.

3.

*(15) Career education can best be achieved through the
introduction of a career cluster program.

4.

*(16) Career education can best be achieved by providing
diversified occupations via work experience programs.

5. *(9) Career education can best be achieved by having
students participate as volunteers on community action
projects.
6.

*(2) Career education can best be achieved by including
field trips in the curricula.

78

7.

*(10) Career education can best be achieved by providing
an opportunity for students to elect a half day school
experience and a half day cooperative work experience.

8.

*(14) Career education can best be achieved by providing
an opportunity for students to obtain work experience
with selected local businesses.

9.

*(6) Career education can best be achieved by providing
mini courses in a wide variety of careers.

10. *(20) Career education can best achieved through the
employment of a full-time director of placement.

Discussion of Questionnaire Items That
Were Significantly Different
Chi Square Test of Homogeneity and Contingency Coefficient
C respectively were used to detennine if in fact there was a relationship and the extent of that relationship between the perceptions of
the state and city coordinators of career education.
Table XI displays the statistical analyses of the first questionnaire item where a significant difference was found.

It shows

that the computed Chi Square value was larger than the critical value
so the null hypothesis was not accepted.
Table XII displays the statistical results of the second questionnaire item where a significant difference was found.

Here again,

the Chi Square value was larger than the critical value and the null
*The numbers in parentheses represent the numerical order of the items
as they appear on the questionnaire.
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hypothesis was not accepted.

Table XI
Questionnaire Item With A Significant Difference

Questionnaire
Item
6.

Career education can
be best
achieved by
providing a
wide variety
of mini
courses.

Significant at the

Degrees
of
Freedom
4

Critical
Value
9.488

Chi
Square

Contingency

13.36309

0.33459

C

of .05

Table XII
Questionnaire Item With A Significant Difference

Questionnaire
Item

7.

Career education can be
best achieved
by introducing
a "Career of
the Month
Program".

Significant at the

Degrees
of
Freedom
4

of .05

Critical
Value
9.488

Chi
Contingency
Square
C
11.90489 0.31656
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Table XIII exhibits the results of the statistical analyses
of the third questionnaire item where a significant difference was
found.

The computed Chi Square value was greater than the critical

value and the null hypothesis was not accepted.
Table XIII
Questionnaire Item With A Significant Difference

Questionnaire
Item
8. Career education can be
best achieved
by using former career
education
students as
role models.

Significant at the

Degrees
of
Freedom

Critical
Value

Chi
Square

Contingency
C

4

9.488

14.36138

0.34543

of .05

Table XIV displays the statistical results of the final questionnaire item where a significant difference was found.

The Chi

Square computed value was greater than the critical value and the
null hypothesis was not accepted.
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Table XIV
Questionnaire Item With A Significant Difference

Questionnaire
Item
9.

Degrees
of
Freedom

Career education can be
best achieved
by having
students
participate
as volunteers
on community
action projects.

Significant at the

4

Critical
Value

Chi
Square

Contingency

9.488

14.36138

0.34543

C

of .05

From the results of analyzing the respondents' selections the
decision was made to accept or fail to accept the null hypotheses.
The following null hypotheses were accepted with four degrees
of freedom at the .05 level of significance:
1.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of role playing activities to achieve career
awareness.

2.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of field trips being included in the curricula
to achieve career awareness.
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3.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of using selected films to achieve career awareness.

4.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of using selected speakers from various occupations to achieve career awareness.

5. There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of using selected games representing various
occupations to achieve career awareness.
10. There is no significant difference between the perceptions
of state and selected city coordinators regarding the
importance of providing an opportunity for students to
elect a half day school experience and a half day cooperative work experience to achieve career decision making
skills.
11.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the importance of providing an opportunity for students to enroll
in an educational plan that would allow them to attend
school and work (at jobs of their choice) on alternate
days to achieve career decision making skills.

12.

There is no significant difference between the perceptions
of state and selected city coordinators regarding the
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importance of introducing selected kinds of work
through an apprenticeship program to achieve career
decision making skills.
13.

There is no significant difference between the perceptions of state and selected city coordinators
regarding the importance of providing an opportunity
for students to elect a three month school experience
followed by three months cooperative work experience
then back to school in order to achieve career decision
making skills.

14.

There is no significant difference between the perceptions of state and selected city coordinators
concerning the importance of providing an opportunity
for students to obtain work experience with selected
local businesses to achieve career decision making
skills.

15.

There is no significant difference between the perceptions of state and selected city coordinators
regarding the importance of introducing a career
cluster curriculum to achieve career preparation.

16.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of providing diversified
occupations via cooperative work experience programs to achieve career preparation.
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17.

There is no significant difference between the perceptions of state and selected city coordinators
regarding the importance of providing specialized
programs on a district-wide or area wide basis to
achieve career preparation.

18.

There is no significant difference between the
perceptions of state and selected city coordinators
concerning the importance of providing intensive
short-tenn courses to achieve career preparation.

19.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of introducing selected
specialized occupational instruction to achieve
career preparation.

20.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of the employment of a
full-time director to achieve an effective career
placement program.

21.

There is no significant difference between the
perceptions of state and selected city coordinators
concerning the importance of using follow-up surveys
of graduates to achieve an effective career placement program.

22.

There is no significant difference between the perceptions of state and selected city coordinators
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concerning the importance of using follow-up surveys
of drop-outs to achieve an effective career placement
program.
23.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of using advisory councils
to achieve an effective career placement program.

24.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of using follow-up surveys
of employees to achieve an effective career placement
program.

The following null hypotheses were not accepted:
6.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of providing mini courses
to achieve career exploration.

7.

There is no significant difference between the
perceptions of state and selected city coordinators
regarding the importance of introducing a "Career of
the Month Program", where each month a cluster of
careers is highlighted in an effort to achieve career
exploration.

8.

There is no significant difference between the
perceptions of state and selected city coordinators
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regarding the importance of using former career
education students as role models to achieve career
exploration.
9.

There is no significant difference between the perceptions of state and selected city coordinators
concerning the importance of having students participate
as volunteers on conmunity action projects to achieve
career exploration.

Chapter 5

SUMMARY, FINDINGS, CONCLUSIONS
AND RECOMMENDATIONS
Summary
The analyses of the infomation obtained from this research
revealed the perceptions of both state and city coordinators regarding
the role of vocational guidance in career education.

As a result of

the analyses the following can be identified from the demographic data:
1.

The majority of all the coordinators had served five or
less years in their present position.

2.

The majority of the coordinators were in the 40-44 age
group.

3.

The majority of all coordinators were males.

4.

Of all the coordinators responding, the majority had
earned at least a master's degree.

The responses to the questionnaire items designed to assess the
perceptions of state and city coordinators of career education toward
the role of vocational guidance in career education provided valuable
infonnation concerning the contents of various state and city career
education programs.

In addition, the responses provided the basis for

detennining if there were statistically significant differences at the
.05 level between the perceptions of state and city coordinators.

The

differences in the responses between the city and state coordinators
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were found to be statistically significant at the .05 level in four
items.
There were 24 hypotheses which were subdivided into the following categories:

(A) Career Awareness; (B) Career Exploration;

(C) Career Decision Making; (D) Career Preparation and (E) Career
Placement.

There were five statements in each category except in

the area of Career Exploration which contained four items.
Major Findings
1.

The five statements (representing an item from each section
of the questionnaire) perceived as being most important by
state coordinators were:
a.

Career Awareness can be best achieved through the use
of field trips.

b.

Career Exploration can be best achieved by having students participate as volunteers on community action
projects.

c.

Career Decision Making can be best achieved by providing
an opportunity for students to obtain work experience
with selected local businesses.

d.

Career Preparation can be provided through the implementation of diversified occupations via cooperative
work experience programs.

e.

Career Placement can be best achieved through the
employment of a full-time director.

2.

The five statements (representing an item from each section
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of the questionnaire) perceived as being least important
by the state coordinators were:
a.

The least effective method of achieving career awareness is through the use of selected films.

b.

The use of mini courses in a wide variety of careers
was of least importance in achieving career exploration.

c.

Providing an opportunity for students to elect a
three month school experience followed by a three
month cooperative work experience then back to
school has little effect in achieving career decision
making skills.

d.

The use of intensive short-tenn courses is not of
major significance in providing an opportunity for the
development of career preparation.

e.

The use of follow-up surveys of drop-outs has little
value in an effective career placement program.

3.

The five statements (representing an item from each section
of the questionnaire) perceived as being most important by
the city coordinators were:
a.

Career Awareness can be best achieved through the use
of field trips.

b.

Career Exploration can be best achieved by providing
mini courses in a wide variety of careers.

c.

Career Decision Making Skills can be best achieved
by providing an opportunity for students to obtain
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work experience with selected local businesses.
d.

Career Preparation can be best achieved through the
implementation of a career cluster curriculum.

e.

Career Placement can be best achieved through the
employment of a full-time director.

4.

The five statements (representing an item from each section
of the questionnaire) perceived as being least important
by the city coordinators were:
a.

Career Awareness can be least effectively achieved
through the use of selected films.

b.

The use of fonner career education students as role
models has little value in providing for career exploration opportunities.

c.

Providing an opportunity for students to elect a three
month school experience followed by three months cooperative work experience then back to school is the least
effective means of achieving career decision making skills.

d.

The use of intensive short-term courses is not of major
significance in providing for career preparation opportunities.

e.

The use of follow-up surveys of drop-outs is not of
considerable importance in the development of an
effective career placement program.

5.

In comparing the responses of the statements that were selected as most important by both the state and city coordinators, only one of their choices was different.
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a.

State coordinators indicated that the best method
to achieve career exploration was by having students participate as volunteers on coITJnunity
action projects.

b.

City coordinators considered the best means to
achieve career exploration was by providing mini
courses in a wide variety of careers.

6.

In comparing the responses of the statements that were
selected as least important by both the state and city
coordinators, all the selections were identical.

7.

Significant differences were found in the ratings of the
state and city coordinators in the following questionnaire
itens:

a.

Career Exploration can be best achieved by providing
mini courses in a wide variety of careers.

b.

Career Exploration can be best achieved by introducing
a "Career of the Month Program", where each month a
cluster of careers is highlighted.

c.

Career Exploration can be best achieved by using fonner
career education students as role models.

d.

Career Exploration can be best achieved by having students participate as volunteers on community action
projects.
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Limitations of the Study
Several limitations of the study were found upon examination
of the findings.
1.

They included the following:

The subjects in this research did not include rural area
coordinators and these findings may not reflect the perceptions of that group.

2.

The results represent values assigned to each item within
the context of choices offered.

If additional choices

were included the ratings may have been different.
3.

The ratings of these questionnaire items reflect only those
views of coordinators.

They do not reflect the views of

parents, teachers, administrators and business sector who
may have legitimate differences in their perceptions regarding the role of vocational guidance in career education.
4.

The fonnat of the questionnaire itself may have biased the
results of this study by forcing the respondents to make
a choice (Ary, 1972).

Conclusions
H1
0

There is no significant difference at the .05 level between the perceptions of state and city coordinators of
career education regarding the importance of the use of
role playing activities to achieve career awareness.
The value assigned to this item by the largest number
of respondents was most important by the state as well as
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the city coordinators.

The Chi Square and Contingency C

analyses indicated no statistical difference at the .05
level regarding the placement of these values.

There-

fore~ statistically speaking, the members of both groups
(state and city) agreed that it was the most important
choice among the five choices and the null hypothesis was
accepted.
Hoyt and Evans (1977) stated that role playing was
among the most important approaches to developing career
awareness in elementary children.
H0 2 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
field trips in achieving career awareness.
The values assigned to this item by the respondents
were third most important by state coordinators and first
most important by the city coordinators.

The Chi Square and

Contingency C analyses indicated no statistical difference
at the

.05 level regarding the placement of these values.

Statistically speaking the members of both groups (state and
city respectively) agreed that it was the third and first
most important from among the five choices and the null
hypothesis was accepted.
Evans and Mangum (1973) indicated that field trips
provide a valuable learning experience for achieving career
awareness.
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H 3 There is no significant difference between the perceptions
0

of state and city coordinators regarding the importance of
using selected films to achieve career awareness.
The value assigned this item by both groups of respondents was least important.

The Chi Square and

Contingency C analyses indicated no statistical difference
at the .05 level of significance regard-ing the placement of
these values.

Therefore, statistically speaking the members

of both groups agreed that it was the least important from
among the five choices and the null hypothesis was accepted.
The response to this questionnaire item was in direct
contrast to what the literature revealed concerning the use
of selected films.

Hoyt and Evans (1977) advocated the use

of films to achieve career awareness.
H0 4 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
selected speakers from various occupations to achieve career
awareness.
The value assigned to this
was second most important.

item by all the respondents

The Chi Square and Contingency C

analyses indicated no statistical difference at the .05
level of significance regarding the placement of these
values.

Statistically speaking the members of both groups

agreed that it was the second most important from among the
five choices and the null hypothesis was accepted.
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Hoyt and Pinson (1973) reported that the use of
selected speakers to achieve career awareness provided an
excellent opportunity for students to converse directly
with persons in various occupations.
H0 5 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
using selected games representing various occupations to
achieve career awareness.
The value assigned this item by both groups of coordinators was least important.

The Chi Square and Contingency

C analyses indicated no statistical difference at the .05
level of significance regarding the placement of these values.
Therefore, statistically speaking the members of both groups
agreed that it was the .least important from among the five
choices and the null hypothesis was accepted.
The use of selected 9ames to achieve career awareness
has been endorsed by Johnson and Euler (1973).

However, the

respondents did not view this approach as the most viable
from among the choices made available to them.
H 6 There is no significant difference between the perceptions
0

of state and city coordinators regarding the importance of
providin~ mini courses in a wide variety of careers to
achieve career exploration.
The values assigned this item by the respondents were
third most important by the state and first most important
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by the state and first most important by the city coordinators.

The Chi Square and Contingency C analyses

indicated a statistical differences at the .05 level of
significance regarding the placement of these values.

As

a result of a significant difference being found between
the two groups. it was concluded that the two groups
differed in their opinion regarding the i~portance of
using mini courses to achieve career exploration.

As a

result of the analysis the null hypothesis was not
accepted.
The literature (Bottoms and 0'Kelley, 1971) support
the idea that providing mini courses is a valuable approach
to career exploration.
H0 7 There is no significant difference between the perceptions
of state and city coordinators concerning the importance
of introducing a Career of the Month Program, where each
month a cluster of careers is highlighted to achieve career
exploration.
The values assigned this item by the respondents were
least important by the state and second most important by
the city coordinators.

The Chi Square and Contingency C

analyses indicated a statistical difference at the .05 level
of significance regarding the placement of these values.
Since a significant difference was found between the two
groups, it was concluded that the two groups differed in
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their perceptions regarding the importance of the item.
Therefore, the null hypothesis was not accepted.
Bottoms and O'Kelley (1971) advocated the use of a
career of the month program to achieve career exploration.
H0 8 There is no significant difference in the perceptions of
state and city coordinators concerning the importance of
using fonner career education students as role models to
achieve career exploration.
The values assigned this item by the respondents
were second most important by the state and fourth most
important by the city coordinators.

The Chi Square and

Contingency C analyses indicated a statistical difference
at the .05 level of significance regarding the placement
of these values.

As a result of a significant difference

being found between the two groups, it was concluded that
the two groups have significantly different perceptions
regarding the importance of using fonner career education
students as role models to achieve career exploration.
Consequently the null hypothesis was not accepted.
Hoyt and Pinson (1973) viewed as useful the use of
fonner career education students as role models to achieve
career exploration.
H 9 There is no significant difference between the perceptions
0

of state and city coordinators concerning the importance

98

of having students participate as volunteers on corrmunity
action projects to achieve career exploration.
The values assigned this item by the respondents
were most important by the state and third most important
by the city coordinators.

The Chi Square and Contingency

C analyses indicated a statistical difference at the .05
level of significance regarding the importance of having
students participate as volunteers on community action projects to achieve career exploration.

Since a significant

difference was found between the two groups, it can be concluded that the two groups differed in their perceptions
regarding this questionnaire item.

Therefore, the null

hypothesis was not accepted.
Hoyt and Evans (1977) regard the use of students as
volunteers on community action projects as a meaningful
approach to achieve career exploration.
H0 10 There is no significant difference between the perceptions
of state and city coordinators concerning the importance
of providing an opportunity for students to elect a half
day school experience and a half day cooperative work experience to achieve career decision makin~ skills.
The value assigned this item by the respondents was
most important by state and city coordinators.

The Chi

Square and Contingency C analyses indicated no statistical
difference at the .05 level of significance regarding the
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importance of providing students with a half day school
experience and a half day work experience.

The null

hypothesis was accepted.
Hoyt and Evans (1977) reported that a half day
work experience and a half day school experience was
among the most important approaches to developing career
decision making skills.
H0 11 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
providing an opportunity for students to enroll in an educational plan that would allow them to attend school and work
(at jobs of their choice) on alternate days.
The value assigned this item by the respondents was
third most important by the state as well as the city
coordinators.

The Chi Square and Contingency C analyses

indicated no statistical difference at the .05 level regarding the placement of this value.

Therefore, statisti-

cally speaking the members of both 9roups agreed that this
item was third most important among the five choices and
the null hypothesis was accepted.
The proponents (Hoyt and Evans, 1977; Marland, 1974)
of career education support this approach to achieving
career decision making skills.
H0 12 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
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introducing selected kinds of work through an apprenticeship program.
The value assigned this item by the respondents was
fo4rth most important by the state as well as city coordinators.

The Chi Square and Contingency C analyses indi-

cated no statistical difference at the .05 level reqarding
the placement of this value.

Statistically speaking, the

members of both groups agreed that this item was fourth
most important among the five choices and the null hypothesis
was accepted.
The implementation of an apprenticeship program to
achieve career decision making skills is highly recommended
by Levitan (1971).
H 13 There is no significant difference between the perceptions
0

of state and city coordinators reqarding the importance of
providing an opportunity for students to elect a three
month school experience followed by three months cooperative work experience then back to school.
The value assigned this item by the respondents was
least important by both the state and the city coordinators.
The Chi Square and Contingency C analyses indicated no
statistical difference at the .05 level regarding the
placement of these values.

Therefore, statistically the

members of both groups agreed that it was least important
from among the five choices and the null hypothesis was
accepted.
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A number of the proponents (Hoyt and Evans, 1977;
Marland, 1974; Budke, 1972; Goldhammer, 1972) of career
education take the position that the time period away
from the formal school setting is too long, consequently
they give little or no support to the questionnaire item
referred to in this discussion.
H0 14 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
providing an opportunity for students to obtain work experience with selected local businesses after school.
The value assigned this item by the respondents was
most important by both the state and city coordinators.
The Chi Square and Contingency C analyses indicated no
statistical difference at the .05 level regarding the
placement of these values.

Statistically speaking the

members of both groups agreed that it was the most importhat from among the five choices and the null hypothesis
was accepted.
The rating of this item as most important is strongly
supported by the literature, which considers it an effective approach to achieve career decision making skills
(Hoyt, Evans, 1977; Marland, 1974; Johnson, 1974).
H 15 There is no significant difference between the perceptions
0

of state and city coordinators concerning the importance
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of developing a career cluster curriculum to achieve
career preparation.
The values assigned this item by the respondents
was third most important by the state and most important
by the city coordinators.

The Chi Square and Contingency

C analyses indicated no statistical difference at the .05
level regarding the placement of these values.

Therefore,

statistically the members of both groups agreed that the
item was the third to the first most important from among
the five choices and the null hypothesis was accepted.
Hoyt and Evans (1973) indicated that a career cluster
was a useful means to achieve career preparation.
H0 16 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
providing diversified occupations via cooperative work
experience programs.
The value assigned this item by the respondents was
most important by both the state and city coordinators.
The Chi Square and Contingency C analyses indicated no
statistical difference at the .05 level regarding the
placement of these values.

Therefore, statistically the

members of both groups agreed that it was the most important
from among the five choices and the null hypothesis was
accepted.
Hoyt and Evans (1977) reported that the introduction
of diversified occupations through cooperative work

104

level regarding the placement of these values.

There-

fore, statistically the members of both groups agreed
that it was the fourth to least most important from
among the five choices and the null hypothesis was
accepted.
This is the second of two items in the entire
questionnaire, where the respondents did not agree with
the literature (Hoyt, Evans, 1974; Marland, 1974; Hoyt,
1972) that supported the use of short-tenn courses to
achieve career preparation.
H0 19 There is no significant difference between the perceptions
of state and city coordinators regarding the introduction
of selected specialized occupational instruction.
The value assigned to this item by the respondents
was second most important.

The Chi Square and Contingency

C analyses indicated no significant difference at the .05
level regarding the placement of these values.

Therefore,

statistically the members of both groups agreed that it
was second most important from among the five choices and
the null hypothesis was accepted.
Hoyt and Evans (1977) reported that the use of selected specialized occupational instruction was an
excellent approach to achieve career preparation.
H 20 There is no significant difference between the perceptions
0

of state and city coordinators regarding the importance of
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employing a full-time director of career placement.
Both groups rated this item most important.

The

Chi Square and Contingency C analyses indicated no
statistical difference at the
placement of this value.

.05 level regarding the

Therefore, statistically

speaking the members of both groups agreed that it was
the most important from among the five choices and the
null hypothesis was accepted.
Fowler (1975) and Iris (1973) recommended that a
full-time placement director be considered for an effective career placement program.
H0 21

There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
using follow-up surveys of graduates to achieve an effective approach to career placement.
The values assigned to this item by the respondents
were fourth most important by the state and third most
important by the city coordinators.

The Chi Square and

Contingency C analyses indicated no statistical difference
at the .05 level regarding the placement of these values.
Statistically speaking, the groups agreed it was the fourth
and third most important of the five choices and the null
hypothesis was accepted.
Hoyt and Pinson (1973) pointed out that the use of
follow-up surveys of graduates provide one means in which
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a career education program can be evaluated.
H0 22 There is no significant difference in the perceptions
between state and city coordinators regarding the
importance of using follow-up surveys of drop-outs to
achieve a productive career placement program.
The value assigned to this item by the respondents
was least important by both state and city coordinators.
The Chi Square and Contingency C analyses indicated no
statistical difference at the .05 level regarding the
placement of these values.

Statistically the members of

both groups agreed that the item was least important from
among the five choices and the null hypothesis was accepted.
Hoyt and Pinson (1973) stated that the use of followup surveys of drop-outs provides a basis by which the
effectiveness of a career education program can be evaluated.
H0 23 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
using advisory councils to achieve an effective career
placement program.
The value assigned this item by the respondents was
second most important by the state as well as city coordinators.

The Chi Square and Contingency C analyses indi-

cated no statistical difference at the .05 level regarding
the placement of these values.

Statistically the members

of both groups agreed that it was second most important
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from among the five choices and the null hypothesis was
accepted.
Hoyt and Evans (1977) stated that all career education programs should have direct lines of communication
with the community if the program is going to serve the
manpower needs of society.

They indicated that the

advisory councils serve a vital role in keeping these lines
of communication open.
H0 24 There is no significant difference between the perceptions
of state and city coordinators regarding the importance of
using follow-up surveys of employees to achieve an effective
career placement program.
The value assigned this item by the respondents was
third most important by the state and city coordinators.
The Chi Square and Contingency C analyses revealed no
statistical difference at the .05 level of significance regarding the placement of these values.

Statistically the

members of both groups agreed that the item was the third
most important from among the five choices and the null
hypothesis was accepted.
Hoyt and Pinson (1973) also indicated that the use
of follow-up surveys of employees provided another avenue
in which the effectiveness of a career education program
could be evaluated.
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· -R~comm~ndations
The infonnation obtained through this study provided some valuable insights concerning the role of vocational guidance in urban
career education as perceived by city and state coordinators of career
education.

The value of each item on the questionnaire was rated by

all the coordinators.
Based on the findings and discussion of this study, the following recoITTI1endations are made:
A.

The following activities should receive major emphasis in
career education efforts in urban schools:
1.

Role playing as an approach to achieving career awareness should be implemented.

2.

Field trips should be included in the curricula to
achieve career awareness.

3.

Mini courses in a wide variety of careers should be
used to achieve career exploration.

This recormienda-

tion is based on the responses from the city coordinators as opposed to the state coordinators.

The city

coordinators' responses were considered above those of
the state coordinators essentially because the city
coordi.nators are viewed as being in the irrrnediate mainstream of the educational activities of the schools.
As a result of being more closely involved with school
activities, city coordinators are in a better position
to assess the needs of the students.
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4.

Students should participate as volunteers on community action projects to become familiar with a
.variety of occupations.

5.

Opportunities should be provided for students to
obtain work experience after school with selected
businesses to achieve career decision making skills.

6.

A half-day school experience and a half-day cooperative work experience should be instituted to develop
career decision making skills.

7. A career cluster curriculum should be introduced into
career education programs to provide an opportunity
for the development of career preparation.
8.

Diversified occupations via cooperative work experience programs should be used to achieve career
preparation.

9.

A full-time director of placement should be employed
to achieve an effective career placement program.

10.

Advisory councils should be included in a career
placement program.

B.

Efforts should be made to expand and enrich the activities
described in recommendation A.

C.

Research involving the perceptions of teachers and school
administrators regarding the same topics in this study
should be conducted.
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D.

Research involving the perceptions of the community and
the business sector regarding the same topics in this
study should be conducted.

APPENDICES

APPENDIX A
LETTER SENT TO STATE CHIEFS OF CAREER EDUCATION
AND
THE IDENTIFIER

Post Office Box 59
Texas Southern University
Houston, Texas 77004
October 19, 1979

Dear Sir/Madam:
My name is Irvine E. Epps. I am a Black doctoral student in the
Guidance and Counseling Division at Texas Southern University in
Houston, Texas. My doctoral dissertation is dealing with "The
Role of Vocational Guidance in Urban Career Education Programs".
In order to initiate this study, it is necessary for me to know
the name, address, and title of the highest level person in your
administration, whom you hold responsible for career education in
the public elementary and secondary schools.
A form and self-addressed pre-stamped envelope is enclosed for your
convenience. Would you please fill out the fonn and return it at
your earliest convenience?
I will be happy to share the results of the study with you, should
you express an interest.
Thank you for your most invaluable consideration to my study.
Sincerely yours,

/s/
Irvine E. Epps
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IDENTIFIER
Top level person responsible for career education in your city/
district is:

That person's address is:

That person's title is:

Please return in pre-addressed stamped envelope provided.
Thank you,

Irvine E. Epps
P. 0. Box 59
Texas Southern University
Houston, Texas 77004
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APPENDIX B
COVER LETTER AND QUESTIONNAIRE

Post Office Box 59
Texas Southern University
Houston, Texas 77004
February 1, 1978

Dear Sir/Madame:
Career education is considered one of the most successful strategies developed to respond to the career and vocational needs of
students.
An interest in career education has prompted this investigation.
The study is twofold in nature. I hope to ascertain the perceptions
of state coordinators of career education regarding certain selected
roles of career education in urban schools and the perceptions of city
coordinators of career education in selected cities regarding these
same roles.
I would kindly appreciate your participation in my study. The
entire questionnaire can be completed in about five minutes. I will
be happy to share the results of the study with you.
A questionnaire and a personal data sheet is attached to this
correspondence. A stamped self-addressed envelope is also provided.
No names will be reported in this study.
Thank you very much for your participation.
Yours truly,
Is/
Irvine E. Epps
Doctoral Student
Texas Southern University
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PERSONAL DATA SHEET
1.

What year were you assigned the responsibility for coordinator/
director of career education? 19

2.

Age (last birthday)

3.

Sex:

4.

Highest degree earned:

Male

Female

----

Bachelor
Master
Doctorate
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EPPS CAREER EDUCATION QUESTIONNAIRE
I.

Career Awareness
The following five statements represent possible approaches for
teaching career awareness to elementary school children. Please
rate each statement from A-E, using each letter only once.
Career Awareness can be achieved through:
A
B
C
D
E

Role Playing
Field Trips
Selected Films
Selected speakers from various occupations
Selected games representing various occupations
Most Important
Second Most Important
Third Most Important
Fourth Most Important
Least Important

II.

Career Exploration
The following five statements represent possible approaches for
teaching career exploration. Please rate each statement from
A-E, using each letter only once.
Career Exploration can be achieved through:
A
B
C
D

Providing mini courses in a wide variety of careers
Introducing a "Career of the Month Program", where each
month a cluster of careers is highlighted
Using fonner career education students as role models
Having students participate as volunteers on community
action projects
Most Important
Second Most Important
Third Most Important
Fourth Most Important
Least Important

III.

Career Decision Making
The following statements represent possible approaches for
teaching career decision making. Please rate each statement
118
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from A-E, using each letter only once.
Career Decision Making can be achieved by:
A
B
C
D
E

Providing an opportunity for students to elect a half-day
school experience and a half-day cooperative work
experience.
Providing an opportunity for students to enroll in an educational plan that would allow them to attend school and
work (at jobs of their choice) on alternate days.
Introducing selected kinds of work through an apprenticeship
program.
Providing an opportunity for students to elect a three month
school experience followed by three months cooperative
work experience then back to school.
Providing an opportunity for students to obtain work experience with selected local businesses after school.
Most Important
Second Most Important
Third Most Important
Fourth Most Important
Least Important

IV.

Career Preparation
The following statements represent possible approaches for career
preparation. Please rate each statement from A-E, using each
letter only once.
Career preparation can be provided through:
A
B
C
D
E

The introduction of a Career Cluster Curriculum
Diversified occupations cooperative work experience
programs
Specialized programs on a district-wide or area basis
Intensive short-term courses
The introduction of selected specialized occupational
introduction
Most Important
Second Most Important
Third Most Important
Fourth Most Important
Least Important
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V.

Career Placement
The following statements represent possible approaches for career
placement. Please rate each statement from A-E, using each letter
only once.
Career Placement can be best achieved through:
A
B
C
D
E

Employment of a full-time director
Use of follow-up surveys of graduates
Use of follow-up surveys of drop-outs
Use of advisory councils
Use of follow-up surveys of employees
Most Important
Second Most Important
Third Most Important
Fourth Most Important
Least Important

Post Office Box 59
Texas Southern University
Houston, Texas 77004
February 13, 1978

Dear Sir/Madame:
Approximately two weeks ago I sent you a questionnaire and a
letter asking you to participate in a study, which was designed to
assess the perceptions of all state and selected city coordinators
of career education regarding certain selected roles of vocational
guidance in urban career education. I am attempting to obtain as
high a response rate as possible to make this study representative
of the population.
Would you please take a few minutes from your busy schedule
to complete the questionnaire? In the event your questionnaire has
been misplaced, another one is enclosed.
The questionnaire has been coded to ensure the confidentiality
of your responses. A pre-addressed postage paid envelope has been
enclosed for the convenient return of your completed questionnaire.
If you have already responded, please disregard this request.
Thank you for your assistance.
Yours truly,
/s/

Irvine E. Epps
Doctoral Student
Texas Southern University
Enclosures
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APPENDIX D
SECOND FOLLOW-UP LETTER

Post Office Box 59
Texas Southern University
Houston, Texas 77004
March 6, 1978

Dear Sir/Madame:
I am again asking you to participate in a study designed to
assess the perceptions of all state and selected city coordinators
regarding certain selected roles of vocational guidance in urban
career education. For the results of this study to be representative,
it is extremely important that the number of participants in this
study be as high as possible.
Therefore, again, I am requesting that you take a few minutes
from your busy schedule and complete the enclosed questionnaire. A
pre-addressed postage paid envelope has been included for the convenient return of your completed questionnaire. The questionnaire
has been coded to ensure the complete confidentiality of your response.
If you have already responded, please ignore this request.
Thank you for your cooperation.
Yours truly,
/s/

Irvine E. Epps
Doctoral Student
Texas Southern University
Enclosures
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APPENDIX E
OBSERVED FREQUENCY DISTRIBUTION FOR THE TWENTY-FOUR
ITEMS ON THE QUESTIONNAIRE
(STATE)

STATE
OBSERVED FREQUENCY DISTRIBUTION FOR TWENTY-FOUR
ITEMS ON THE QUESTIONNAIRE
Importance
Most
A

1.

2.

3.

N

10

%

24.4

N

10

%

24.9

C

Fourth
D

Least
E

7
17.1

10

24.4

6
14

8
19.5

9
21.9

15
36.5

5
12.2

2
4.9

Career awareness can be achieved through the use of selected
films.
1
2.4

2
4.9

9
21.9

11

26.8

18
43.9

Career awareness can be achieved through the use of selected
speakers.
N
%

10

24.4

13
31. 7

5
12.2

8
19.5

5
12.2

Career awareness can be achieved through the use of selected
games representing various occupations.
N
%

6.

Third

Career awareness can be achieved through the use of field trips.

N

5.

B

Career awareness can be achieved through role playing.

%

4.

Second

7
17.1

9
21.9

4
9.4

11

10

26.8

24.4

Career exploration can be achieved through providing mini courses
in a wide variety of careers.
N

10

10

%

24.4

24.4

11

26.8
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6
14.6

4
9.7

127
7.

Career exploration can be achieved through the introduction of
a "Career of the Month Program", where each month a cluster of
careers is highlighted.
N
%

8.

%

N

3
7.3

23
56.1

10

% 24.4

5

% 12.2

0
0

13
31. 7

16
39

8
19.5

1
2.4

11

26.8

5
12.5

1
2.4

1
2.4

18

43.9

9

21.9

3

7.3

1

2.4

5

12.2

13
31. 7

11

26.8

7

17.1

Career decision making skills can be achieved through the introduction of selected kinds of work through an apprenticeship
program.
N
%

13.

21
51.2

Career decision making skills can be achieved by providing an
opportunity for students to enroll in an educational plan that
would allow them to attend school and work (at jobs of their
choice) on alternate days.
N

12.

9

21.9

Career decision making skills can be achieved by providing an
opportunity for students to elect a half day school experience
and a half day cooperative work experience.
N

11.

7

17.1

Career education can be achieved by having students parti ci pate
as volunteers on community action projects.
%

10.

9.7

Career exploration can be achieved through the use of fonner
career education students as role models.
N

9.

4

3

7.3

7

17.1

10
24.4

11

26.8

10
24.4

Career decision making skills can be achieved by providing an
opportunity for students to elect a three month school experience
followed by three months cooperative work experience then back
to school.
N
%

2

4.9

2
4.9

3

7.3

12
29.3

22
53.6
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14.

Career decision making skills can be achieved by providing an
opportunity for students to obtain work experience with selected local businesses after school.
N 21
% 51.2

15.

2
4.9

21.

11

26.8

10

24.4

6
14.6

10
24.4

9
21.9

6
14.6

4
9.7

8
19.5

7
17.1

9
21.9

7
17.1

6
14.6

8
19.5

13
31. 7

12
29.3

Career preparation can be provided through the instrocution of
selected specialized occupational instruction.
N 8
% 19.5

20.

5
12.2

Career preparation can be provided through the use of intensive
short-term courses.
N
%

19.

3
7.3

Career preparation can be provided through the use of specialized
programs on a district or area wide basis.
N 10
% 24.4

18.

2
4.9

Career preparation can be provided through diversified occupations via cooperative work experience programs.
N 12
% 29

17.

6
14.6

Career preparation can be provided through the introduction of
a career cluster curriculum.
N 9
% 21.9

16.

9
21.9

12
29.3

6
14.6

4
9.7

11

26.8

An effective career placement program can be best achieved
through the employment of a full-time director.
N 30

3

1

4

3

% 73.2

7.3

2.4

9.7

7.3

An effective career placement program can be best achieved
through the use of follow-up surveys of graduates.
N

5

% 12.2

7

17.1

16
39

12
29.3

1

2.4
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22.

An effective career placement program can be best achieved
through the use of follow-up surveys of drop-outs.
N
%

23.

4

9.7

6

9

14.6

21.9

22
53.6

An effective career placement program can best be achieved
through the use of follow-up surveys of employees.
N
%

24.

0
0

5

12.2

19
46.3

5

12.2

6

6

14.6

14.6

An effective career placement program can best be achieved by
the use of an advisory council.
N
%

0
0

8

19.5

14

10

34.1

24.4

9
21.9

APPENDIX F
OBSERVED FREQUENCY DISTRIBUTION FOR TWENTY-FOUR
ITEMS ON THE QUESTIONNAIRE
( CITY)

CITY
OBSERVED FREQUENCY DISTRIBUTIONS FOR TWENTY-FOUR
ITEMS ON THE QUESTIONNAIRE
Importance
Most
A

1.

2.

N 18

11

% 27.7

16.9

N

1
1.5

Least
E

D

15
23.1

15
15

6

9.2

16
24.6

10
15.3

9
13.8

5
7.8

15
23.1

7
10.8

17
26.1

25
38.5

Career awareness can be achieved through the use of selected
speakers.
N 13

% 20

25
38.4

10
15.3

12
18.0

5
7.8

Career awareness can be achieved through the use of selected games
representing various occupations.
N

9

% 13.8

6.

Fourth

Career awareness can be achieved through the use of selected films.
%

5.

C

Career awareness can be achieved through the use of field trips.
% 38.5

4.

Third

B

Career awareness can be achieved through role playing.

N 25

3.

Second

7

11

10.8

16.9

14
21.5

24
36.9

Career exploration can be achieved through providing mini courses
in a wide variety of careers.
N 36
% 55.3

16
24.6

7
10.8
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5
7.8

1
1.5
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7.

Career exploration can be achieved tnrough introducing a "Career
of the Month Program", where each month a cluster of careers
is highlighted.
N

%

8.

%

1
1.5

20

% 30.7

7

% 10.8

16
24.6

12
18.4

30
46.1

6
9.2

10

15.3

20
30.7

14
21.5

1
1.5

14
21.5

20
30.7

7
10.8

3

4.6

16
24.6

17
26.1

16
24.6

9

13.8

Career decision making skills can be achieved through the introduction of selected kinds of work through an apprenticeship
program.
N
%

13.

1
1.5

Career decision making skills can be achieved by providing an
opportunity for students to enroll in an educational plan that
would allow them to attend school and work (at jobs of their
choice) on alternate days.
N

12.

14
21.5

Career decision making skills can be achieved by providing an
opportunity for students to elect a half day school experience
and a half day cooperative work experience.
N 21
% 32.3

11.

22
33.8

Career education can be achieved by having students participate
as volunteers on community action projects.
N

10.

23
35.3

Career exploration can be achieved through the use of fonner
career education students as role models.
N

9.

5
7.8

2

3.1

12
18.5

10

15.3

23
35.4

18

27.7

Career decision making skills can be achieved by providing an
opportunity for students to elect a three month school experience
followed by three months cooperative work experience then back to
school.
N
%

3

4.6

7
10.8

6

9.2

15
23.1

34
52.3

133
14.

Career decision making skills can be achieved by providing an
opportunity for students to obtain work experience with
selected local businesses after school.
N
%

15.

27

11

41.5

16.9

7
10.8

10
15.3

10
15.3

20
20.7

12
18.4

18

11

27.7

16.9

4
6.1

11

16.9

14
21.5

16
24.6

12
18.4

12
18.4

4

6.1

7

9

10.8

13.8

18
27.7

27
41. 5

3
4.6

20
30.7

14
21.5

14
21.5

14
21. 5

An effective career placement program can be best achieved through
the employment of a full-time director.
N
%

21.

1. 5

Career preparation can be provided through the introduction of
selected specialized occupational instruction.
N
%

20.

1

Career preparation can be provided through the use of intensive
short-tenn courses.
N
%

19.

6
9.2

Career preparation can be provided through the use of specialized
programs on a district or area wide basis.
N
%

18.

12

18.5

Career preparation can be provided through diversified occupations
via cooperative work experience programs.
N
%

17.

15
23.1

Career preparation can be provided through the introduction of
a career cluster curriculum.
N
%

16.

31
47.7

48
73.8

7
10.8

3
4.6

3

4.6

4
6.1

An effective career placement program can be best achieved through
the use of follow-up surveys of graduates.
N
%

7
10.8

20
30.7

18
27.7

15
23.1

5
7.8
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22.

An effective career placement program can be best achieved through
the use of follow-up surveys of drop-outs.
N
OI

lo

23.

3

4.6

12
18.4

17
26.1

33
50.7

An effective career placement program can best be achieved through
the use of follow-up surveys of employees.
N
%

24.

0
0

8
12.3

21
32.3

11

11

16.9

16.9

14
21.5

An effective career placement program can best be achieved through
the use of an advisory council.
N
%

1

1.5

16
24.6

20
30.7

19
29.2

9

13.8

APPENDIX G
RESULTS OF ANALYSES OF CHI SQUARE
AND
CONTINGENCY COEFFICIENT C

136

CHI-SQUARE TEST OF HOMOGENEITY AND CONTINGENCY COEFFICIENT C
SHOWING SIGNIFICANT DIFFERENCES IN RESPONDENTS' PERCEPTIONS OF THE ROLE OF VOCATIONAL GUIDANCE
IN URBAN CAREER EDUCATION

Numbers given are observed frequencies
Importance
Most
6.

A

B

C

D

E

State Coordinators

10

10

11

9

1

City Coordinators

36

16

7

5

1

Career exploration can be achieved
through providing mini courses in
a wide variety of careers.

Chi Square
Contingency C
Significant at
7.

13.36309
0.33459

=
=

df

=

4

.05

Career exploration can be achieved
by introducing a "Career of the
Month Program", where each month a
cluster of careers is highlighted.
State Coordinators

4

7

9

21

0

City Coordinators

5

24

21

14

1

Chi Square
Contingency C
Significant at
8.

Least

11.80489
0.31656

=
=

df

=

4

.05

Career exploration can be achieved
by using fonner career education
students as role models.
3

State Coordinators

15
1
14. 04418
0.34204

City Coordinators
Chi Square
Contingency C
Significant at

13

=
=

.05

16

8

1

12 33
df = 4

4
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Importance
Most

9.

Least

A

B

C

D

E

State Coordinators

23

11

5

2

0

City Coordinators

20

10

23

11

1

Career exploration can be achieved
by having students participate as
volunteers on community action projects.

Chi Square
Contingency C
Significant at

=

=

.05

14.36138
0.34543

df

=

4

BIBLIOGRAPHY

BIBLIOGRAPHY
Abstracts of Exemplary Projects in Vocational Education. U. S., Educational Resources Information Center, ERIC Document ED 060 189,
November, 1971.
Abstracts of Research and Development Projects in Career Education,
U.S., Educational Resources Information Center, ERIC Document
ED 063 520, June, 1972.
Amos, William E. and Jean Grambs. Counseling the Disadvantaqed Youth.
London: Prentice-Hall Incorporation, 1968.
Arizona State Department of Education. Career Education in Arizona.
Phoenix, Arizona: Arizona State Department of Education, 1972.
Ary, Donald, Lucy Jacobs and Asghar Razavieh. Introduction to Research
·;n ·Education. New York: Holt, Rinehart and Winston, Incorporation, 1972.
Asbell, Bernard. Not Like Other Children, ed. James Stone. Teaching
in the Inner City. New York: Cromwell Company, 1970.
Banathy, Bela. Employer Based Career Education, ed. Joel H. Magisos.
The Third Yearbook of the American Vocation Association,
Washington, D. C.: American Vocation Association, 1973.
Best, John W. Research in Education. Englewood Cliffs, New Jersey:
Prentice-Hall, Incorporation, 1970.
Borrow, Henry, ed. Career Guidance for a New Age.
Mifflin Company, 1973.

Boston:

Houghton-

Brazzi el, William. "Positions and Issues on Career Education, Proceedings of a National Conference on Career Education: ImpTfcations for Minorities. Washington, D. C.: U.S. Department of
Health, Education and Welfare, February 1-3, 1973.
11

Brown, Duane and David J. Srebalus. Selected Readings in Contemporary
Guidance. Dubuque, Iowa: William C. Brown Company, 1973.
Budke, Wesley. ·career Education Practices. Columbus: Ohio State
University, Center for Vocational and Technical Education,
1972.
Button, Warren. "Educational Research and the Urban Schools", Urban
Education, April, 1969, pp. 3-5.
Campbell, Robert E. Career Guidance: A Handbook of Methods.
Ohio: Merrill Publishing Company, 1973.
139

Columbus,

140

"Career Education Now:
pp. 19-23.

The Past 480 Days", School Shop, June, 1972,

Chisholm, Shirley. "Implications of Career Education for Various
Minorities", Proceedings of a National Conference ·on Career
Education: Implications for Minorities. Washington, D. C.: U.S.
Department of Health, Education and Welfare, February 1-3, 1973.
Clark, Burton. "The Cooling Out Function in Higher Education", American
Journal of Sociology, January, 1960, pp. 569-76.
Clark, Kenneth B• . ·Prejudice ·and Your Child.
1963.

Boston:

Beacon Press,

Clift, Eleanor. "Careers for Kindergarteners Right Now", Dayton, Ohio:
McCalls Monthly Newsletter for Women, January, 1972.
Cook, David R. and Kenneth La Fleur. A Guide to Educational Research.
Boston: Allyn and Bacon, Inconporation, 1975.
Cornish, R. C. "Parents', Teachers' and Pupils' Perception of the
Gifted Child's Ability", Gifted Child Quarterly, ~~inter, 1969,
pp. 88-93.
Cull, John and Richard E. Hardy. Career Guidance for Black Adolescents.
Springfield, Illinois: Thomas Publishers, 1975.
Davenport, Lawrence F. Career Education and .the Black Student, ed. Larry
McClure. Essays on Career ·Education, Portland, Oregon: Northwest Regional Education Laboratory, April, 1973.
Doherty, Paul. Answers to Five Basic Questions About Career Education.
Trenton, New Jersey: Department of Education, State of New
Jersey, 1972.
Downie, N. N. and R. W. Heath. Basic Statistical Methods.
Harper &Row Publishers, 1974.

New York:

Drier, Harry N. Jr. "Career Development Activities Penneate Wisconsin
Curriculum", American Vocational Journal, March, 1972, pp. 3941.

Drier, Harry N. Jr. K-12 Guide for Integratinq Career Development Into
Local Curriculum. Worthington, Ohio: C. A. Jones Publishing
Company, l 972.
Evans, Rubert, Kenneth Hoyt and Garth Mangum. Career Education in the
Middle/Junior High School. Salt Lake City, Utah: Olympus
Publishing Company, 1973.

141

Evans, Rubert N., Garth Mangum and Otto Pragan. Education for
Emplo~ent: The Background and Potential of the 1968 Voca·tiona Education ·Amendments. Ann Arbor, Michigan: Institute
of Labor and Industrial Relations, 1969.
Fox, Lynn H. "Career Education for Gifted Pre-Adolescents", The
Gifted Child Quarterly, Fall, 1976, pp. 5-7.
Gallup, George H. "Fifth Annual Gallup Poll of Public Attitudes Toward Education", Phi Delta Kappan, September, 1973, pp. 38-42.
Gilli, Angelo C. Modern Organizations of Vocational ·Education. University Park, Pennsylvania: Pennsylvania State University, 1976.
Ginzberg, Eli.
1971.

Career Guidance.

New York:

McGraw-Hill Book Company,

Goldharmner, Keith and Robert Taylor. Career Education Perspective and
Promise. Columbus, Ohio: Merrill Publishing Company, 1972.
Good, Carter V. Dictionary of Education.
Company, 1959.

New York:

McGraw-Hill Book

Grubb, Norton W. and Marvin Lazerson. "Ra 11 y Round the Workp 1ace:
Continuities and Fallacies in Career Education", Harvard Educational Review, November, 1975, pp. 57-91.
Guilfoy, Vivian M. and Juliet F. Brudney. The Home/Community Based
Career Education Model, Joel H. Magisos ed., The Third Yearbook of the American Vocation, Washington, D.C.: American
Vocation Association, 1973.
Gysbers, Norman C. Career Guidance.
Publishing Company, 1973.

Washington, Ohio:

C. A. Jones

Hahn, Robert and David B. Bidna. Secondary Education Origins and
Directions. New York: Macmillan, 1970.
Hallberg, Edmond C. Guidance for Urban Disadvantaged Youth. Washington,
D.C.: American Personnel and Guidance Association, 1971.
Hayes, John and Barrie Hopson. Career Guidance: The Role of the
School in Vocational Development. London: Heinemann Educational Books, 1971.
Heidenreich, Richard R. Urban Education.
Readings Incorporation, 1971.
Hermnings, Ray.
1972.

Fifty Years of Freedom.

Arlington, Virginia:
New York:

College

Schocken Books,

142
Herr, Edwin L. and Stanley Cramer.
Development in .the Schools:

Vocational Guidance and Career
Toward A·systems ·Approach. New

Howe, Harold II. "Remarks Regarding Career Education", National
Association of Secondary ·school Principals ·Bulletin, March,
1973, pp. 40-51.
Hoyt, Kenneth B. "Career Education and Career Choice", American
Vocational Jo~thal, March, 1972, pp. 84-88.
Hoyt, Kenneth B. and others. ·career Education: What It Is and How
· ·To Do .It. Salt Lake City, Utah: Olympus Publishing Company,
1974.
Illich, I. D.

Deschooling Society.

New York:

Harper & Row, 1971.

Issacson, Lee E. Career Infonnation In Counseling and Teaching.
Boston: Allyn and Bacon Incorporation, 1977.
Jefferies, Doris. "The Need of Inner-City Children for Career
Guidance", Elementary School Guidance and Counseling, September,
Jepsen, David. "Vocational Decision Making Models: A Review and Comparative Analysis", Review of Educational Research, September,
1974, pp. 40-43.
Jesser, David. · Career Educat_fon: A·Priorit'fi of the Chief State
School Officers. Salt Lake City, Ota : Olympus Publishing
Company, 1976.
Johnson, Lyndon B. "My Political Philosophy", Texas Quarterly,
October, 1958, pp. 17-22.
Johnson, Roosevelt. Black Agenda For Career Education.
Ohio: ECCA Publications, Incorporation, 1974.
Kandel, Leon. ·The New Era ·in Education:
Boston: Houghton-Mifflin, 1955.

Columbus,

A Comparative Study.

Klugh, Henry E. Statistics: The .Essentials for Research.
Wiley &Sons, Incorporation, 1970.
Kunzman, Leonard E. Career Education in Oregon.
Board of Education, 1970.

Salem:

New York:
Oregon State

Larson, R. and J. Olson. "Compensatory Education: How Much Is Enough?"
The Journal of ·Negro ·Education, April, 1968, pp. 21-27.
Laycock, S. R. "Helping Adolescents Solve Their Problems", The
Education Digest, November, 1942, pp. 31-35.

143
Lerner, William, ed. U. S~ Bureau of the Census, Statistical Abstract
of the United States. Washington, D. C. : United States Government Printing Office, 1975.
Levitan, Star. Blue Collar Worker: A Symposium on Middle America.
New York: McGraw-Hill, 1971.
McLeod, Pat. "Career Education", Man Society Technology.
1972, pp. 214-217.

April,

Marland, Sidney P. "Career Education--300 Days Later", American Vocational Journal, February, 1971, pp. 14-16.
Marland, Sidney P. Career Education A Proposal for Refonn.
Book Company, 1974.
Marland, Sidney P.
1972.

McGraw-Hill

"Education For More Than One Career", World, July 18,

Marland, Sidney P. "Every Student Headed for a Goal", American Vocational Journal, March, 1972, pp. 34-36.
Marland, Sidney P. "Marland on Career Education", American Education,
November, 1971.
Martin, Marie. "Advancing Career Education", American Education,
August-September, 1972, pp. 18-21.
Maryland State Department of Education. Career Education: Five Year
Action Plan. Baltimore: Maryland State Department of Education,

1972.

Maslow, Abraham. Motivation and Personality.
Publishers, 1954.

New York:

Menacker, Julius. Vitalizing Guidance In Urban Schools.
Dodd, Mead & Company, 1974.

Harper & Row
New York:

Miller, Aaron. The School Based Comprehensive Career Education Model,
ed. Joel A. Magisos. The Third Yearbook of the American
Vocation Association, American Vocation Association, 1973.
Mooney, R. L. "Surveying High School Students' Problems by Means of
a Problem Check List", Educational Research Bulletin, March,
1942, pp. 57-69.
Moorish, Ivor.
1974.

Aspects of Educational Change.

New York:

Wiley & Sons,

Muirhead, Peter P. "Career Education: The First Steps Show Promise",
Phi Delta Kappan, February, 1973, pp. 370-372.

144
Nash, Robert J. and Russell Agne. "Career Education: Earning a
Living or Living a Life?" Phi Delta Kappan, February, 1973,
pp. 373-378.
National Association of State Directors of Vocational Education.
"Position Paper on Career Education", American Vocational
Journal, October, 1971.
Neill, A. S. Evaluation of the Summerhill Idea.
Books, l 968.
NIE:

New York:

Penguin

Its History and Programs. Washington, D. C. : U.S. Office of
Education, February, 1974, p. 4.

Ohio Department of Education. Career Motivation: Curriculum Guide
for Grades K-6. Columbus: Ohio Department of Education, 1972.
Ohio State University. Developmental Program Goals for the Comprehensive Career Education Model. Columbus: Ohio State University,
Center for Vocational and Technical Education, 1972.
Ohio State Department of Education. Transitions From Entrance Into
Elementary School Into Trained and Untrained Labor Force.
Columbus, Ohio: Ohio State Department of Education.
Osipow, Samuel H. Theories of Career Development.
Appleton-Century:crofts, 1968.
O'Toole, James, ed. Work in America.
Press , 1974•

New York:

Cambridge, Massachusetts:

MIT

Pautler, Albert J. and John Roeder, eds. Selected Readings in Career
Education. New York: MSS Information Corporation, 1973.
Pegnato, C. C. "Locating Gifted Children in Junior High Schools:
Comparison of Methods", Exceptional Children, July, 1971,
pp. 33-40.
Peters, Hennan. Vocational Guidance and Career Development.
York: Macmillan Company, 1971.

A

New

Pierce, Wil 1iam F. "Career Education", American Education, April,
1973, pp. 26-28.
Pierce, William F. "Funding Career Education (State and Federal):
Where Do the Funds Come From?" ·Proceedings of a National
Conference on Career Education: ·implications for Minorities.
Washington, D. c. : 0. s. Department of Health, Education and
Welfare, February 1-3, 1973.

145

Prediger, D. J. and J. D. Roth. "Report #61: Study of Student
Career Development", Iowa City: American College Testing
Program, November, 1973, p. 9.
Rammers, H. H. and B. Shimberg. ·Manual For SRA Youth Inventory.
Chicago: Science Research Associates, 1949.
Rasmussen, Marvin and Leonard Carpenter. A Program Of Career
·Education in the Portland Public Schools. Portland, Oregon:
Portland Public Schools, 1971.
Resnick, Harold. "The Role of Industrial Arts in Career Education",
School Shop, June, 1972, pp. 17-18.
Ressler, Ralph. Career . Education: The New ·Frontier.
Ohio: C. A. Jones Company, 1973.
Riessman, F. The Culturally ·oeprived Child.
Row, 1962.

New York:

Worthington,
Harper &

Ryan, Charles W. Career Education A Handbook -of Funding Resources.
Boston: Houghton-Mifflin Company, 1974.
Seattle Public Schools. ·Report to Parents. Seattle, Washington:
Seattle Public Schools, November, 1970.
Severinsen, K. Nonnan. Career Gui _dance An Individual Developmental
Approach. Columbus, Ohio: Merril Publishing Company, 1973.
Shepard, Harold. "Discontented Blue Collar Worker-A Case Study",
·Monthly Labor Review, April, 1971, pp. 68-76.
Shofstall, W. P., Arizona Superintendent of Public Instruction.
"Position Paper: Higher Education in Arizona", Phoenix:
December 7, 1971.
Siegel, Sidney. Nonparametric Statistics.
Company, 1956.

New York:

Sinick, Daniel. Occupational Information ·and Guidance.
Houghton-Mifflin Company, 1970.

McGraw-Hill
New York:

Smith, George. "Problems in the Organization and Administration of
Career Education Programs"~ ·sulletin. I. Eugene, Oregon:
Oregon School Study Council, College of Education, 1972.
Smoker, David. Career Education: Current Trends in School Polities
and Programs. Arlington, Virginia: National School Public
Relations Association, 1974.

146
Spradley, James P. · Career .Education in Cultural Perspective, ed.
Larry McClure. · Essays ·on ·career Education, Portland, Oregon:
Northwest Regional Education Laboratory, April, 1973.
Stamps, B. J. "Career Education: Big D Style", ·American Vocational
Journal, March, 1972, pp. 42-44.
Stanley, Julian C. "Accelerating the Educational Progress of Intellectually Gifted Youths", Educational Psychologist, September,
1975, pp. 80-8~.
Stevenson, John B. ·An Introduction ·to career Education.
Ohio: C. A. Jones Publishing Company, 1973.

Worthington,

Stretch, Bonnie. "White House Conference on Youth", ·saturday ·Review,
May 22, 1971, pp. 66-76.
Super, Donald E. · The Psychology of Careers.
Publishers, 1957.

New York:

Harper & Row

"Task Force Report on Career Education", · ·American Vocational · Journal,
January, 1972, pp. 12-14.
Taylor, Robert and Darrell Ward. · ·Research ·and Develohment Programs for
· Career Education, -ed. Joel H. Magisos. The T ird Yearbook of
the American Vocation Association, American Vocation Association,
1973.
Tolbert, E. L. · An Introduttion ·to Guidance.
Company, 1978.

Boston:

Tolbert, E. L. Counseling for career Development.
Houghton-Mifflin Company, 1974.

Little, Brown

Atlanta, Georgia:

Tuckman, Bruce W. Conducting Educational Research. New York:
Harcourt Brace Jovanovich, Incorporation, 1972.
United States Office of Education. ·career Education. Washington,
D. C. : U.S. Government Printing Office, 1972. Document
Number 1971-0-449-190.
Venn, Grant. Man, Education ·and ·Manfo~er. Washington, D. C. :
American Association of Schoo Administrators, 1972.
Watson, Bernard C. "Urban Education: Its Challenge to the Research
Community", Urban .Education, July, 1970, pp. 109-127.
"What's Gone Wrong In Our Big City Schools?" Changing Times Kiplitiger
Magazine, July, 1969, pp. 43-47.
Whitehead, Charles O. "Bridging a Gap in Career Education", American
Vocational Journal, September, 1972, pp. 51-53.

147

Ziegler, Warren.
New York:
1971.

The Future As the President,H Uadate, Syracuse,
Syracuse University, School of E ucation, Fall,
11

